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Measuring Parent Engagement 
Final Report 
Executive Summary 
The Australian Council for Educational Research (ACER), working with the Australian 
Research Alliance for Children and Youth (ARACY), undertook the task of creating a set of 
measures of parents’ engagement in their children’s learning.  The aim was to develop a tool 
that individual schools could use to measure their efforts in parent engagement and monitor 
those efforts.  A second aim was to use the data from the tool to examine the conceptual 
model of parent engagement previously published by ARACY and whether it fit with the data 
collected through the tool.  The intended result was an evidence-informed definition of 
parent engagement, as described by the recently completed review of Australian education 
(DET, 2018). 
The work involved three stages: 
• Reviewing existing models and instruments 
• Conducting surveys of parents and teachers in schools 
• Examining the fit between models of parent engagement and the data collected in 
the surveys. 
Review of existing models 
The initial work involved an analysis of school questionnaires used in Australia and in other 
countries, to determine the scope of information already gathered about parent 
engagement.  The review demonstrated that there are a number of common questions, 
generally with only slight variation in wording, which also reflect the similar models of 
parent engagement. 
We noted in our review of instruments that there was a marked lack of an overall measure 
of parent engagement, as a whole construct or within any domain or sub-domain.  The 
review did find one attempt to develop a measure that is more than a summary of the 
frequencies of responses to items in a questionnaire, but the developers of that measure 
were concerned about its use. 
Surveys of parents and teachers 
With the purpose of the project being to develop an instrument that could be used by any 
school, regardless of system, it was necessary to identify a sample of schools representative 
of all schools in which to trial the surveys.  A designed sample of 100 schools was drawn 
from the ACER sample frame.  During preparation for the surveys, Catholic Education 
Melbourne (CEM) became interested in the project and offered to encourage its schools to 
participate, in addition to the designed sample.  The inclusion of the CEM schools provided 
the opportunity to increase the size of the sample. 
The surveys were open for four weeks during March 2018.  Overall, 2966 parents consented 
to participate in the surveys and 2587 provided useable responses on at least one item 
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(87%).  The parents who participated in the surveys represented 44 schools: 31 schools from 
the main sample and 13 from the CEM sample. 
For the teacher survey, 320 teachers from schools in the main sample accessed the survey, 
with 316 consenting and continuing to respond to the questionnaire.  Among teachers in 
CEM schools, 164 consented.  In the 19 schools identified in the main sample, the 
distribution between primary and secondary schools was close to even, with seven teachers 
at primary schools, eight teachers at secondary schools and four teachers at combined 
primary/secondary schools.  All teachers responding from 10 CEM schools were working in 
primary schools.  For the present study, only a school response rate can be calculated, as it 
was not possible to sample parents in the sampled schools. 
Survey responses 
Among parents of children in primary schools, there is overall agreement with nearly all 
items, regardless of the sample.  While the amount of agreement varies by item, the general 
pattern is one of agreement or strong agreement with the statement in the item, and very 
little difference between schools in the main sample and schools in the CEM sample.  
Parents of children in secondary schools less frequently agreed strongly with statements, 
compared to parents of children in primary or combined schools.  They responded more 
frequently with disagreement or neutrality (including ‘not applicable’) on statements, 
although they tended to agree with most statements. 
Among teachers in primary schools, there is overall agreement—more than 80 per cent—on 
most items, with little difference between teachers in the main sample and teachers in the 
CEM sample.  Teachers in secondary schools less frequently agreed strongly with statements 
in the questionnaire, compared to teachers in primary schools. 
Only 40 per cent of primary school teachers and 31 per cent of secondary school teachers 
agreed that parents understood how to support their children’s learning.  Similarly, only 27 
per cent of primary school teachers and 17 per cent of secondary school teachers agreed 
that parents reinforced at home what their children were learning at school.  And only 22 
per cent of secondary school teachers agreed that parents understand the work given to 
their children, compared to 65 per cent of primary school teachers. 
There is overall agreement with the majority of items in the questionnaires.  What is not 
known is whether this reflects bias in the sample, and whether only those schools with 
higher levels of parent engagement participated in the survey. 
Examination of the fit between model and the data 
Two types of analysis were conducted with the data to determine how well the model has 
been defined and how well the items in the questionnaires address the dimensions of the 
model: exploratory factor analysis and confirmatory factor analysis.  The results showed 
some similarities and some differences between parents and teachers. 
Parents 
Based on the parent responses, there are three factors, or dimensions, that could be 
described: 
• School Enabling, which relates to aspects of activities or policies within the school 
that enable positive experiences for parents; 
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• Sense of Welcome, which relates to parents’ feelings of community and warmth at 
the school; and  
• Parent Support for Student Learning, which relates to the capacity and ability of 
parents to understand and contribute to their children's learning.   
Teachers 
Based on the teacher responses, there are four factors, or dimensions, that could be 
described: 
• School Facilitation, which relates to aspects of activities or policies within the school 
that contribute to parent engagement;  
• Teacher Role/Competency, which relates to the teachers’ view of their role and 
ability to engage with parents;  
• Empowering Parents, comprising views about how well the school empowers its 
parent community; and  
• Parent Support for Learning, which relates to the capacity and ability of parents to 
understand and contribute to their children’s learning. 
A fifth factor, Cultural Competency, which relates to teachers’ confidence in their ability to 
communicate with parents from diverse backgrounds, was identified as a possible separate 
dimension.  Further modelling indicated that the exclusion of this factor resulted in a better 
fit between the data and the conceptual model, so this factor was removed completely. 
Recommendations 
We consider that we have not been successful in developing a measure of parent 
engagement.  We have proposed, however, that it is possible to work with the current 
instrument to allow a school to monitor its efforts in parent engagement by working with 
simple counts/frequencies on specific items or groups of items.  We acknowledge that the 
measurement of parent engagement requires further work. 
We also acknowledge that the current model of parent engagement requires further 
alignment with the data.  This finding concurs with the earlier ARACY work that indicated a 
mismatch between the data and the structure of the model. 
 Identify ways to approach a wider range of schools and families, 
particularly schools where parent engagement is assumed to be low, 
and encourage survey participation within these schools. 
 Review the structure of the conceptual model of parent engagement 
to align with results from this and previous data collections.  The 
structure should be revised to include different levels of the current 
dimensions. 
 Conduct further analysis of the results to determine how parents’ and 
teachers’ understanding of parent engagement coincide and how 
they differ, and incorporate this analysis into any revision of the 
conceptual model. 
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 Review the items in the current questionnaires by removing the 
neutral option and ensuring that items contribute to the conceptual 
model of parent engagement. 
Our recommendations support the statement in Through Growth to Achievement: Review to 
Achieve Educational Excellence in Australian Schools (DET, 2018) that there is a need for 
further work to develop an evidence-based definition of parent engagement. 
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Measuring Parent Engagement 
Final Report 
Background 
In early 2017, the Australian Research Alliance for Children and Youth (ARACY) approached 
the Australian Council for Educational Research (ACER), to discuss the possibility of 
developing a measure of parents’ engagement in their children’s learning.  A contract to 
conduct the work was signed at the end of June 2017, with a completion date of 30 April 
2018.  Once the contract was signed, work began. 
The aim of the work was to develop a tool that individual schools could use to obtain a 
measure of parent engagement.1  The intention was to focus on parent engagement alone, 
so that a school could gain a deeper understanding of its relationship with families of its 
students.  The tool would supplement the toolkit that is already available to schools at no 
cost.  The results would be used by schools voluntarily.  The tool would consist of two 
questionnaires—one for parents and one for teachers—that could be used to construct a 
measure.  Using this measure, schools could monitor their progress toward increasing 
parent engagement in their children’s learning. 
A second aim was to examine the fit between the measure of parent engagement being 
developed and the conceptual model previously published by ARACY.  Do the data gained 
from the questionnaire responses correspond to the conceptual model?  Does the 
conceptual model need to be reviewed in light of the data obtained from questionnaire 
responses? 
The overall intent of this research was not to define parent engagement but to measure it, 
and to examine the fit between the ARACY model and data on parent engagement obtained 
from parents and teachers in schools.  The ARACY conceptual model (ARACY, 2015; Fox & 
Olsen, 2014) incorporates eight dimensions: 
• Frequency and quality of communication with the school 
• Knowledge about what children are learning 
• Sense of welcome/belonging at the school 
• Quality of relationship with the teacher 
• Belief that parents have an impact on children’s learning 
• Attendance at school events 
• Confidence in [parents’] ability to support children’s learning 
• Frequency of family-led learning activities 
The work did not require the development of a new definition or conceptual model of 
parent engagement, but it did require a review of existing definitions and models, as well as 
previous attempts to measure parent engagement that were consistent with those 
definitions and models.  The review would be used to identify items that could be used to 
                                                          
1 The term ‘parent engagement’ is used throughout this report.  ‘Parent’ refers to parent, guardian or 
caregiver. 
 Measuring Parent Engagement: Final Report 2 
assist in the measurement of parent engagement and whether those items were linked to 
domains in the operating conceptual model or to alternative model structures. 
Questionnaire Development 
Review of existing questionnaires 
The initial work involved an analysis of school questionnaires used in Australia and in other 
countries, to determine the scope of information already gathered about parent 
engagement.  That work, included as Appendix 1, indicated that the majority of government 
school systems and Catholic Diocesan systems in Australia use some sort of survey of 
parents, and that all incorporate a number of items that relate to parent engagement.  A 
number of international systems with instruments that measure parent engagement as part 
of their school satisfaction surveys were also reviewed. 
Across the questionnaires reviewed, there are a number of common questions, generally 
with only slight variation in wording.  For example, aspects of a school’s sense of welcome 
are addressed through questions such as ‘I feel welcome at the school’, ‘I feel welcome 
when I visit the school’, ‘I feel welcome when visiting my child’s school’ or ‘You feel welcome 
to visit your child’s school’.2  Common items regarding confidence in the parents’ ability to 
support their children’s learning include questions such as ‘The teacher(s) provides 
suggestions for how to support my child in school’ and ‘This school works with me to 
support my child's learning’.3 
While there are many similarities in the items across the parent questionnaires and across 
the teacher questionnaires as noted in the examples provided above, there is often a slight 
variation in the wording, as an idea can be expressed in a limited number of ways.  This also 
presents important legal and ethical issues for the work.  Many of the instruments are the 
intellectual property of their copyright holders.  In one instance—New South Wales—the 
school surveys, which include students, parents and teachers, are part of a commercial 
product called Tell Them from Me, which is a suite of products owned by The Learning Bar.  
The suite was developed by Dr Doug Willms of the University of New Brunswick, Canada, 
and is used in all provinces of Canada.4  Access to the items in that instrument is not 
available publicly; however, copies of the parent and teacher surveys were provided by 
contacts in New South Wales.5 
The right of intellectual property holders to protect their work is an important issue for ACER 
and one that the organisation respects.  As a result, the development of new items to 
measure parent engagement became more difficult.  While the focus of intellectual property 
in such instruments is on how items are grouped and how the results are analysed and 
presented, the number of different instruments currently available limited the ability to re-
word items already published in other instruments. 
                                                          
2 Catholic Education Melbourne, Survey for parents; New South Wales Department of Education, Tell 
Them from Me Parent Survey; KidsMatter, Parent Survey; Fast Track Project), Parent and Teacher 
Involvement Questionnaire – Grade 4+. 
3 Chicago Public Schools, 5Essentials survey; Queensland Department of Education and Training, 
School Opinion Survey – Parent/Caregiver and Tasmanian Government Schools, Parent Survey. 
4 In Canada, the suite is called OurSCHOOL. 
5 One school in New South Wales provided an unrestricted link to the online survey through its public 
Facebook page. 
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We also noted in our review of instruments that there was a marked lack of an overall 
measure of parent engagement, as a whole construct or within any domain or sub-domain.  
Attempts to interpret the results of surveys of parent engagement have tended to result in 
counts of responses to specific items, or to combinations of groups of items.  These 
combinations tend to be averages of statistically grouped responses.  For example, Tell Them 
from Me provides ‘average’ scores for groups of related items in the surveys, which are 
reported on a ten-point scale.  The combinations of items are based on continuing research 
that identifies items based on the response patterns from the surveys; as more surveys are 
completed over time, new data are added to the extremely large database held by the 
survey development team.  Nevertheless, the scores provided by Tell Them from Me are 
counts, not measures. 
There is an important distinction between counts and measures, as is often noted by 
mathematicians and statisticians.  In general, something can be counted if it is part of a finite 
set, such as the number of spoons in your kitchen drawer or the number of people who 
agree with your question.  A count can also be expressed as a proportion or a percentage, 
such as the number of spoons as part of the full set of silverware in the drawer or the 
number who agree with a question as a percentage of all respondents.  A measure, on the 
other hand, is a continuous set of numbers that is not restricted to non-negative numbers.  
Measures can be assigned to theoretical constructs, such as distance, temperature or 
reading ability. 
Our review has found one attempt to develop a measure—as opposed to a count—based on 
responses to items in a questionnaire relating to parent engagement.  The Fast Track Project 
is an intervention project in four selected communities of the USA, with a focus on the 
development of ‘deviant’ behaviour.6  The project used a number of surveys in its early 
stages during the 1990s to examine parent involvement (not engagement) in their children’s 
schooling.  The researchers were not satisfied with their attempts to develop a measure of 
parent involvement: 
It is recommended that analysts carefully consider the construct of interest for the specific 
analysis. The 21-item scale is likely to be inappropriate for many applications. The subscales 
identified in the previous report may be used, or other subscales conceptually or empirically 
identified. Also, analysts should be aware of possible distributional issues; some subscales 
appear positively skewed and/or subject to floor effects, particularly in the high-risk group. 
(Malone, 2000) 
Even with this cautionary comment from the technical team, one research article has been 
written by the Fast Track Project team examining the link between parent involvement with 
their children’s schooling and other developmental issues.  That work indicates lower 
incidence of deviant behaviour associated with higher levels of parent involvement (Kohl, et 
al., 2000), although it did not report on long-term relationships. 
Later in this report we discuss how some of the technical issues raised in the Fast Track 
Project are repeated in this project to develop a measure of parent engagement.  We also 
discuss how the difference between counts and measures can be overcome to use the 
instruments that have already been developed by ARACY and adapted for the present work. 
                                                          
6 Information on the Fast Track Project can be found at http://fasttrackproject.org/.  
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Use of existing instruments 
Discussions then began with ARACY to use parent engagement questionnaires that had been 
previously developed by ARACY.  The questionnaires—one for parents and one for 
teachers—had been used in a survey of a small number of schools in Canberra.  Copyright in 
the parent and teacher instruments is held by ARACY.  Initial work by ACER resulted in a 
reduced number of items and a number of items that were reworded. 
Concerns about the surveys 
The review of surveys raised one issue of development, that it would take more time than 
originally envisaged to construct a questionnaire that would include items not already 
available in the current set of surveys in use.  Timing of survey deployment was also 
becoming an issue.  By the end of August 2017, when preliminary questionnaires were 
available, it became apparent that a full trial could not occur during 2017 because of the 
need to provide education authorities (government departments and Catholic education 
offices) with copies of final instruments as part of the research application process.  A pilot, 
in which items are ‘tried out’ in a small number of schools, could be conducted during Term 
4 of 2017, as a pilot does not require research approval.  A full trial, however, would require 
the full research application process.  With approvals taking between six and twelve weeks, 
it was highly unlikely that the survey could be conducted during 2017. 
Another result of the review of existing survey programs was the similarity of items in the 
ARACY-based parent engagement questionnaires and the questionnaires already in use in 
government school systems and a number of Catholic dioceses, part of their student, 
teacher and parent survey programs.  This similarity—and the conflict with existing 
surveys—was noted by ACER upon submission of the progress report in September 2017: 
Over the course of the project, we are becoming more and more concerned about our 
prospects for success.  The number of parent surveys already used in schools – indeed as part 
of the requirements now put on schools to conduct parent opinion surveys – has us worried 
about the take-up of yet another survey instrument.  Granted, this is a different focus, but 
many of the required surveys already have items relating to parent engagement. 
Nevertheless, it was agreed by ACER and ARACY that the project would continue to develop 
an instrument that could be used to measure parent engagement and be distinct from other 
school surveys. 
Continued development 
As part of the development of the surveys, small user testing was conducted.  Draft versions 
of the surveys were provided to selected individuals in Queensland, Victoria and New South 
Wales.  These parents and teachers were asked to provide feedback on how they 
interpreted the items:  What do you think this item is asking?  Is there more than one way to 
respond to this item?  How would you respond to this item, and why?  Are there socially-
accepted responses to any of the items?  These individual focus sessions resulted in 
refinements to the surveys, including wording changes and the removal or combination of 
some items. 
Discussions with ARACY over questionnaire content continued throughout October and 
November, with a final agreement in December 2017.  At this time, research applications 
could be submitted to government education departments in each jurisdiction and to 
Catholic education offices overseeing schools in the designed sampled. 
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While awaiting approval from authorities to conduct research in schools, the ACER project 
team began to develop the online versions of the questionnaires.  Development was 
undertaken using the online platform provided by PeoplePulse.  PeoplePulse is an Australian 
company that provides online surveys with live reporting.  This allows users to monitor 
progress of the surveys.  ACER could use this feature of the platform to allow schools to 
monitor their own responses while the survey was open, encouraging schools to quickly 
identify the number of respondents and view the responses to each item of the 
questionnaires. 
PeoplePulse was also able to incorporate the use of a welcome screen that would give 
potential respondents the opportunity to consent to participating in the surveys.  Parents 
and teachers would be able to proceed to the full questionnaire only after they clicked the 
‘Yes’ button on the welcome page, indicating their active consent to participate in the 
survey. 
Research Applications 
State and territory education departments and most Catholic education offices have agreed 
to use a single form for research applications, referred to as SERAP.7  While each authority 
retains the right to approve the research, a single form, available from the website of the 
Australian Association for Research in Education (AARE), can be used and submitted to each 
authority.  Independent schools do not participate in SERAP and must be approached 
individually.  Once the wording of the parent and teacher questionnaires was agreed, ACER 
completed the national application form and submitted it to each relevant authority. 
As approval was received from each authority, ACER contacted each of the schools covered 
by the approval.  Although the education authority may approve the research, it is still the 
prerogative of the principal or school council to allow the research to be conducted in the 
school.  Principals have the right to deny access by researchers even after approval by the 
authority.  Schools tend to reject opportunities to participate in research on grounds of time, 
resources or workload; many cite the number of research projects that may already be 
occurring in the school.  Schools are not required to cite a reason for their refusal to 
participate. 
Survey Sample 
With the purpose of the project being to develop an instrument that could be used by any 
school, regardless of system or independence, it was necessary to identify a sample of 
schools representative of all schools in which to trial the parent engagement surveys.  
ACER’s sampling team incorporated variables of jurisdiction, sector, school level, size, 
geographic location and socioeconomic status8 to identify a stratified random sample of 100 
schools.  For each of the 100 sampled schools, two ‘replacement’ schools—to be used in 
case the sampled school could not participate—were also drawn; replacement schools have 
characteristics similar to the sampled schools. 
                                                          
7 State Education Research Applications Process. 
8 Jurisdiction refers to state or territory; sector refers to government, Catholic or ‘independent’ 
schools; school level refers to primary, secondary or combined schools; geographic location refers to 
location as determined by the Australian Statistical Geography Standard; socioeconomic status is 
determined by the ICSEA value decile of the school. 
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Additional sample from Catholic Education Melbourne 
During development of the questionnaires, ACER identified the work in parent engagement 
being done by Catholic Education Melbourne (CEM).  ACER staff spoke with CEM staff about 
the project, and CEM offered to provide contact details for 54 schools within the Melbourne 
diocese.  These schools were not sampled through a stratified random sample, so it was 
necessary to manage the collection of data from parents and teachers in these schools in 
separate files.  The surveys were managed separately in PeoplePulse. 
CEM asked to review the instrument that was developed for the main sample, with the 
understanding that the questionnaire was developed as part of the ARACY parent 
engagement project.  The CEM parent engagement group agreed to use the questionnaire 
unchanged. 
The inclusion of the CEM schools provided a potential opportunity to increase the size of the 
sample.  If, after analysis of the responses of the main sample and the CEM schools, it was 
determined that the responses were similar, all responses could be included in the analysis.  
But as CEM maintains a well-resourced parent engagement program, there was the 
potential for bias among the CEM schools. 
Invitations to Participate 
During Term 1 of 2018, the initial schools were approached to participate in the survey.  
Research approvals had not been received from the education departments of Queensland 
or Western Australia, so sampled government schools in those states were not included in 
the initial invitation.  Approvals from Queensland and Western Australia were received after 
the surveys opened, and a second portal was developed so that parents and teachers in 
these jurisdictions could access the survey.  A third portal was developed for schools in the 
CEM sample. 
Schools replied to ACER, indicating their willingness to participate.  When schools declined 
to participate, the first replacement school for the sampled school was then invited to 
participate.  Overall, 28 schools indicated they would participate in the surveys: 22 were 
from the initial sample and six were replacement schools.  These schools were sent links to 
the parent and teacher surveys.  Among the CEM sample, 12 schools agreed to participate. 
The surveys were open for four weeks during March 2018, although government schools in 
Queensland and Western Australia had only three weeks to respond, rather than four weeks 
for the other jurisdictions.  The surveys were open for CEM schools for all of March.  All 
surveys closed on Monday, 2 April 2018, which allowed parents and teachers to complete 
the questionnaires throughout the Easter long weekend.  For schools in Victoria and 
Queensland, Term 1 had finished on the previous Thursday, 29 March 2018. 
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Survey Participation 
Parent Survey 
Once the surveys closed, there were 3155 parents who had accessed the survey.  Of the 
main sample of 2610 parents, 95 per cent consented to participate and continued to answer 
items in the questionnaire.  Among 545 parents of students in CEM schools, 88 per cent 
consented and continued with the questionnaire (see Table 1). 
Table 1 Participation in the parent survey, by sample and consent 
Source Consenters Non-consenters No response Total 
Main sample 2485 16 109 2610 
CEM sample 481 5 59 545 
All parents 2966 21 168 3155 
 
The parents who participated in the surveys represented 44 schools: 31 schools from the 
main sample and 13 from the CEM sample (see Table 2).  Among the main sample, there was 
a nearly even split between primary and secondary schools; among the CEM schools, 12 
were primary schools.  The number of schools in the main sample that did participate is 
higher than the number who advised ACER that they would be participating.  Parents in the 
main sample represented 20 government schools, five Catholic schools and six independent 
schools.9  Of the schools represented in the main sample, 22 were in major cities, three in 
inner regional areas, five in outer regional areas and one in a remote area.  One school in the 
CEM sample was in an inner regional location; the remainder were in the Melbourne 
metropolitan area. 
Table 2 Number of schools represented by parents consenting to participate in the 
surveys, by sample and level of school 
Source Primary Secondary Combined Total 
Main sample 13 12 6 31 
CEM sample 12 1 0 13 
All schools 25 13 6 44 
 
The numbers of schools participating in the survey, in both the main sample and the CEM 
sample, are greater than the numbers of schools that agreed to participate.  It is possible 
that parents from the schools that agreed to participate also responded in regard to children 
attending other schools, accounting for an increase in the numbers of schools represented. 
                                                          
9 Catholic schools were included in the main sample, which was drawn from the population of all 
schools in Australia. 
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Teacher Survey 
For the teacher survey, 320 teachers from schools in the main sample accessed the survey.  
One refused to consent and three did not continue past the welcome screen; 316 consented 
and continued to respond to the questionnaire.  Among teachers in CEM schools, 164 
consented and two did not proceed past the welcome screen (see Table 3). 
Table 3 Participation in the teacher survey, by sample and consent 
Source Consenters Non-consenters No response Total 
Main sample 316 1 3 320 
CEM sample 164 0 2 166 
All teachers 480 1 5 486 
 
In the 19 schools identified in the teacher survey, the distribution between primary and 
secondary schools was close to even, with seven teachers at primary schools and 8 teachers 
at secondary schools; four teachers were at schools with both primary and secondary 
students.  All teachers responding from CEM schools were working in primary schools (see 
Table 4). 
In the main sample, teachers represented 13 schools in major cities, one in an inner regional 
location, four in outer regional locations and one in a remote area.  These teachers were 
from 15 government schools, three Catholic schools and one independent schools. 
Table 4 Number of schools represented by teachers consenting to participate in the 
surveys, by sample and level 
Source Primary Secondary Combined Total 
Main sample 7 8 4 19 
CEM sample 10 0 0 10 
All schools 17 8 4 29 
Note: Secondary includes senior colleges (Years 11 and 12 only). 
Comments on the Response Rates 
For the present study, only a school response rate can be calculated, as it was not practical 
to sample parents in the sampled schools.  The 31 schools that engaged parents to 
participate in the survey represents a school response rate of 31 per cent for the main 
sample.  For the CEM sample, parent responses were received from 24 per cent of schools.  
For the teacher survey, the response rate was 19 per cent for both the main sample and the 
CEM sample.  The teacher survey response rates are slightly lower than the rates for the 
parent survey.  CEM manages its own parent engagement program, so a response rate lower 
than that achieved with the main sample of schools is somewhat surprising. 
ACER and other research organisations have noted that participation in voluntary surveys 
has been declining.  The Australian Child Wellbeing Project, conducted by the University of 
New South Wales and Flinders University of South Australia, reported a school response rate 
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of 39 per cent and student response rate of 31 per cent rate, resulting in an overall response 
rate of 12 per cent. 
While this response rate may appear low it is still considerable given the voluntary nature of 
the survey combined with the requirement of obtaining informed and active consent by both 
students and parents. (Lietz, et al., 2015, p. 16) 
In addition, officers in charge of research for government schools in a number of 
jurisdictions have indicated that Term 1 is a difficult time of year to conduct research in 
schools, as is Term 4. 
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Survey Responses 
Parent Survey 
Of the 2966 parents who consented to participate in the surveys, 2587 provided useable 
responses on at least one item (87%).  From the main sample, 2209 of 2485 consenters 
(89%) provided useable responses; from the CEM sample, 378 of 481 (79%) provided 
useable responses.  The distribution of responses on all items is provided in Appendix 2.  On 
two items—‘I often don't understand the work/projects/assignments given to my child’ and 
‘As a parent I have little or no impact on my child's academic success’—responses expressing 
disagreement are considered positive responses. 
Among parents of children in primary schools, there is overall agreement with nearly all 
items, regardless of the sample.  Figure 1 represents the general pattern of response to the 
positively-worded items; while the amount of agreement varies by item, the general pattern 
is one of agreement or strong agreement with the statement in the item, and very little 
difference between schools in the main sample and schools in the CEM sample. 
 
Figure 1 Indicative distribution of responses on parent questionnaire, primary schools 
only, by sample 
On one item, parents of children in the main sample of schools were more positive about 
receiving clear information from the school about how well their children were doing at 
school, compared to parents of children in the CEM sample of schools.  The item with the 
lowest agreement asked about when the child’s teacher contacts the parent (‘When my 
child's teacher contacts me, it is usually about something positive’): 50 per cent of main 
sample parents agreed and 46 per cent of CEM sample parents agreed with the statement. 
Responses on items for parents of children in primary schools, showing the distribution by 












Strongly disagree Disagree Neutral Agree Strongly agree N/A
Main sample Catholic Education Melbourne sample
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Within the main sample, there were differences between parents of children in primary 
schools and parents of children in secondary schools in the level of agreement.  Parents of 
children in secondary schools less frequently agreed strongly with statements, compared to 
parents of children in primary or combined schools.  They responded more frequently with 
disagreement or neutrality (including ‘not applicable’) on statements, although they tended 
to agree with most statements (see Figure 2). 
 
Figure 2 Indicative distribution of responses on parent questionnaire, main sample only, 
by school level 
Parents of children in primary schools more frequently than parents of children in secondary 
schools agreed with 18 of the 24 statements.  More than one-half of parents of secondary 
school students did not agree with four statements: 
• When my child's teacher contacts me, it is usually about something positive 
• My child's teacher(s) pay attention to my suggestions about my child's learning 
• This school provides sufficient opportunities and time to build a trusting relationship 
with me 
• Teachers at school work closely with me to meet my child's learning needs 
Overall, more than one-half of parents of children in primary schools and combined 
primary/secondary schools were positive about all statements. 
Responses on items for parents of children in the main sample, showing the distribution by 
school level, can be found in Appendix 2, Table 12. 
One item in the parent questionnaire did not ask about agreement with a statement; rather, 
the items asked the respondent to identify who is responsible for a child’s education: parent 
or school.  Overall, 83 per cent of parents of primary school children said it is an equal 












Strongly disagree Disagree Neutral Agree Strongly agree N/A
Primary Secondary Combined (Primary/secondary)
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parents’ responsibility.  Among parents of secondary school students in the main sample, 82 
per cent said it is a shared responsibility and 12 per cent said it is the school’s responsibility. 
Among parents of children attending primary schools in the main sample, there was some 
variation in the strength of agreement by geographic location.  Parents in outer regional 
locations more frequently to agree strongly with statements compared to parents in major 
cities or inner regional locations.  Parents in inner regional locations more frequently 
disagreed with statements compared to parents in other locations.  There were too few 
responses from parents in remote locations to report. 
 
Figure 3 Indicative distribution of responses on parent questionnaire, primary schools in 
main sample only, by geographic location 
Responses on items for parents of children in the main sample, showing the distribution by 
geographic location, can be found in Appendix 2, Table 13. 
Teacher Survey 
Of the 316 teachers in schools in the main sample who consented to participate in the 
survey, 294 (93%) provided useable responses to at least one item on the questionnaire.  Of 
the 164 teachers in schools in the CEM sample, 148 (90%) provided useable responses.  
Overall, 92 per cent of teachers provided responses to at least one item.  Distributions of 
teachers’ responses are provided in Appendix 2. 
Among teachers in primary schools, there is overall agreement—more than 80 per cent—on 
most items, with little difference between teachers in the main sample and teachers in the 
CEM sample (see Figure 4).  On 14 items, more than 90 per cent of teachers agreed with the 
statement, including one item with which all teachers in the main sample agreed (‘I work 













Strongly disagree Disagree Neutral Agree Strongly agree N/A
Major cities Inner regional Outer regional
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Figure 4 Indicative distribution of responses on teacher questionnaire, primary schools 
only, by sample 
On two items, teachers in the CEM sample agreed more frequently with the statement than 
did teachers in the main sample: 
• Most parents of the children that I teach know how to support their children's 
learning 
• Most parents of the children I teach reinforce at home what their children learn in 
class 
On one item, teachers in the main sample agreed more frequently with the statement than 
did teachers in the CEM sample: 
• I am confident that I have the cultural competency to engage with families of 
Aboriginal or Torres Strait Islander background 
Responses on items for teachers in primary schools, showing the distribution by sample, can 
be found in Appendix 2, Table 14. 
Within the main sample, there were differences between primary school teachers and 
secondary school teachers in the level of agreement, similar to what was found among 
parents.  Teachers in secondary schools less frequently agreed strongly with statements in 
the questionnaire, compared to teachers in primary schools.  Teachers in combined 
primary/secondary schools responded much the same as did teachers in primary schools 
(see Figure 5). 
While there was overall agreement among teachers with the statements in the 
questionnaire, there were much lower levels of agreement with some items.  Only 40 per 
cent of primary school teachers and 31 per cent of secondary school teachers agreed that 












Strongly disagree Disagree Neutral Agree Strongly agree N/A
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primary school teachers and 17 per cent of secondary school teachers agreed that parents 
reinforced at home what their children were learning at school.  And only 22 per cent of 
secondary school teachers agreed that parents understand the work given to their children, 
compared to 65 per cent of primary school teachers. 
 
Figure 5 Indicative distribution of responses on teacher questionnaire, main sample only, 
by school level 
Responses on items for teachers in primary schools, showing the distribution by sample, can 
be found in Appendix 2, Table 15. 
There was little variation in responses among teachers related to geographic location.  In the 
main sample, there were too few responding teachers in schools in inner regional or remote 
locations, so their responses are combined with responses for teachers in schools in outer 
regional locations (see Figure 6). 
Compared to teachers in schools in the major cities, teachers in non-metropolitan schools 
more frequently agreed with the statement in seven items: 
• I am confident that I have the cultural competencies to engage with families from 
diverse backgrounds 
• I am confident that I have the cultural competency to engage with families of 
Aboriginal or Torres Strait Islander background 
• This school offers positive parenting courses/information that can help families 
support their children's learning 
• This school discusses the parent engagement expectations required of staff on a 
regular basis 
• Teachers at this school encourage parents to contribute to their children's learning 
goals 
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• Most parents of the children I teach reinforce at home what their children learn in 
class 
Agreement on the item about reinforcement of learning, however, was low, with only 34 per 
cent of non-metropolitan teachers and 23 per cent of metropolitan teachers agreeing with 
the statement. 
On one item—‘Most parents of the children that I teach know how to support their 
children's learning’—teachers in schools in the major cities agreed more frequently than did 
teachers in non-metropolitan schools.  Again, however, agreement was below 50 per cent 
for both groups of teachers. 
 
 
Note: Inner regional, outer regional and remote schools are reported together because there were too few 
respondents in inner regional and remote schools. 
Figure 6 Indicative distribution of responses on teacher questionnaire, primary schools in 
main sample only, by geographic location 
Responses on items for teachers in primary schools, showing the distribution by sample, can 
be found in Appendix 2, Table 16. 
The question about responsibility for a child’s education was presented to teachers in the 
same format as it was presented to parents, and there was little difference in the responses 
between teachers and parents.  Overall, 91 per cent of primary teachers (88% in the main 
sample and 92% in the CEM sample) said it is an equal responsibility between parents and 
teachers.  Among secondary school teachers in the main sample, 86 per cent said it is an 
equal responsibility.  The largest difference is among primary teachers in non-metropolitan 
schools: only 79 per cent said it is an equal responsibility, with 21 per cent saying it is mostly 
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Analysis of Items 
One focus of the project is the development of an instrument to measure parent 
engagement and to ensure that the instrument is compatible with the conceptual model of 
parent engagement previously developed (ARACY, 2015; Fox & Olsen, 2014).  After 
reviewing a number of instruments from Australia and overseas, questionnaire items from 
the earlier work were used, to link to the ARACY conceptual model. 
The conceptual model includes eight dimensions: 
• Frequency and quality of communication with the school 
• Knowledge about what children are learning 
• Sense of welcome/belonging at the school 
• Quality of relationship with the teacher 
• Belief that parents have an impact on children’s learning 
• Attendance at school events 
• Confidence in [parents’] ability to support children’s learning 
• Frequency of family-led learning activities 
Items in the original ARACY parent and teacher questionnaires were mapped to these 
dimensions (ARACY, 2015, pp. 34-36).  Items in the questionnaires used for the current 
project were also mapped to these dimensions, where possible.  The item about 
responsibility for a child’s education (item 30 in the parent survey; item 24 in the teacher 
survey) was omitted from these analyses, as it does not provide an ordinal response frame. 
Two types of analysis were conducted with the data to determine how well the model has 
been defined and how well the items in the questionnaires address the dimensions of the 
model.  The first is exploratory factor analysis (EFA), which is a statistical technique that 
attempts to identify the number of factors (or dimensions) that can be extracted from the 
data.  The second is confirmatory factory analysis (CFA), which uses the conceptual model to 
identify the number of factors that are expected to be extracted from the data.  The 
assumption is that the pattern of responses will reflect the dimensions that are addressed 
through the questionnaire items. 
Although the items were originally developed to describe each of the eight dimensions of 
the conceptual model—suggesting the use of CFA only—people do not necessarily respond 
to items based on a conceptual model.  If the EFA matches the conceptual model, then it is 
assumed that the model is a good representation of the various dimensions of parent 
engagement.  If not, then there is a poor fit of the data to the model: either the model is 
incorrect or the data were poorly collected.  CFA is also used to determine if the model is 
appropriate.  If the model is not appropriate, the next step is to review both the model and 
the instrument used to collect the data. 
All available data were used, regardless of sample source or level of school.  The aim of the 
project is to develop an instrument that can be used in all schools, regardless of jurisdiction, 
sector or level, so the use of all available data does not affect the outcome of the analyses. 
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Parent Survey 
Exploratory factor analysis 
The EFA was conducted in Mplus, version 7 (Muthén & Muthén, 2015) in order to identify a 
factor structure for the 24 items included in the parent survey.  A weighted least-squares 
with mean and variance adjustment (WLSMV) estimator was used, treating all items as 
ordinal variables.  The raw factor loadings were rotated using oblique (geomin) rotation.10  
The three factor model was selected based on eigenvalues and examination of the rotated 
structure.  Table 5 shows the three-factor solution from the EFA.  Items 31 and 33 were 
reverse coded for these analyses. 
Examination of the items loading on each of the three factors suggested alignment with 
domains that could be described as School Enabling (Factor 1), which relates to aspects of 
activities or policies within the school that enable a positive engagement experience for 
parents; Sense of Welcome (Factor 2), which relates to parents’ feelings of community and 
warmth at the school, similar to the dimension in the ARACY conceptual model; and Parent 
Support for Student Learning (Factor 3), which relates to the capacity and ability of parents 
to understand and contribute to their children's learning.  The structure was then tested 
using CFA. 
 
                                                          
10 Rotation improves the interpretability of the results. 
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Table 5 Obliquely rotated factor loadings from EFA, parent survey 
  
Factor Loadings 








My child's school gives me clear information on how my child is getting 
on 0.761 -0.009 0.070 
Q11 
I feel comfortable communicating with the school about my child's 
learning and progress 0.691 0.177 0.133 
Q12 My child's teachers respond in a timely manner to my questions 0.660 0.141 0.104 
Q13 
Teachers at this school take time to help me understand what my child 
is learning 0.833 0.002 0.061 
Q14 
I believe it is my responsibility to regularly communicate with my child's 
teacher(s) 0.421 0.062 0.141 
Q15 
When my child's teacher contacts me, it is usually about something 
positive 0.488 0.068 0.112 
Q16 
My child's school provides clear and easy to access opportunities for 
two-way communication between parents and school staff 0.737 0.131 -0.024 
Q17 I feel comfortable visiting my child's school 0.414 0.486 0.119 
Q18 I am greeted warmly when I call my child's school 0.000 0.905 0.002 
Q19 I am greeted warmly when I visit my child's school 0.091 0.891 0.001 
Q20 
The principal of this school is very supportive of parents and the role we 
play in our children's education 0.524 0.367 -0.153 
Q21 
This school encourages feedback from me as a member of the school 
community 0.678 0.240 -0.177 
Q22 
My child's school offers positive parenting courses/information that 
helps me support my child's learning. 0.736 0.003 -0.082 
Q23 Teachers at this school help me to support my child's learning 0.943 -0.085 0.026 
Q24 
Parents and teachers at this school think of each other as partners in 
educating our children 0.871 -0.006 -0.036 
Q25 
My child's teacher(s) pay attention to my suggestions about my child's 
learning 0.807 -0.003 0.061 
Q26 
Teachers at this school encourage my family to contribute to my child's 
learning goals 0.895 -0.050 -0.018 
Q27 
This school provides sufficient opportunities and time to build a trusting 
relationship with me 0.870 0.043 -0.054 
Q28 
Teachers at school work closely with me to meet my child's learning 
needs 0.975 -0.137 0.026 
Q29 
The school gives me helpful information about resources that I can use 
to support my child's learning 0.923 -0.124 -0.044 
Q31 
I often don't understand the work/projects/assignments given to my 
child 0.232 0.019 0.536 
Q32 I know how to help my child do well at school 0.326 -0.035 0.498 
Q33 As a parent I have little or no impact on my child's academic success -0.015 0.164 0.606 
Q34 
I enjoy talking to my child about what they are learning at school and 
how it applies to the real world 0.051 0.208 0.491 
Notes: Factor loadings are probit regression coefficients.  Highlighted loadings represent the highest loading for 
each item.  Items Q31 and Q33 were reverse-coded for the analysis. 
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Confirmatory Factor Analysis 
Mplus, version 7 (Muthén & Muthén, 2015) was then used to conduct a CFA in order to 
confirm the three-factor model identified in the EFA and to identify possible modifications to 
the model.  The CFA was also estimated with the weighted least squares mean and variance 
adjustment (WLSMV) estimator, treating all items as ordinal variables.  Three goodness-of-fit 
indices were examined to assess the degree of fit between the model and the data: root 
mean square error of approximation (RMSEA; acceptable <0.08; excellent <0.05), the 
Comparative Fit Index (CFI; acceptable: >0.90; excellent >0.95), and the Tucker-Lewis Index 
(TLI; acceptable: >0.90; excellent >0.95).  Results from all three indicate a good fit between 
the model and the data, as shown in Table 6. 
Table 6 Fit indices used to assess the three-factor model, parent survey 
Fit index Statistic Result 
RMSEA 0.080 (0.078, 0.082) Acceptable 
CFI 0.967 Excellent 
TLI 0.963 Excellent 
 
Two items were identified as making a weak contribution to the model: Q14 (‘I believe it is 
my responsibility to regularly communicate with my child's teacher(s)’) and Q33 (‘As a 
parent I have little or no impact on my child's academic success’).  While their contribution 
to the overall model is weak, the factor loadings are statistically significant, indicating there 
is no reason for these items to be removed from the model. 
The final three-factor solution is shown in Figure 7. 
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Figure 7 Three factor structure for the parent survey 
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Teacher Survey 
Exploratory Factor Analysis 
The EFA for the teacher survey was also conducted in Mplus, version 7 (Muthén & Muthén, 
2015) in order to identify a factor structure for the 25 items.  A weighted least-squares with 
mean and variance adjustment (WLSMV) estimator was used, treating all items as ordinal 
variables.  The raw factor loadings were rotated using oblique (geomin) rotation.  The three 
factor model was selected based on eigenvalues and examination of the rotated structure. 
Table 7 shows the five-factor solution from the EFA.  No item needed to be rotated for the 
analysis. 
Examination of the items loading on each of the five factors suggested alignment with 
domains that could be described as: 
• School Facilitation (Factor 1), which relates to aspects of activities or policies within 
the school that contribute to parent engagement ;  
• Cultural Competency (Factor 2), which relates to teachers’ confidence in their ability 
to communicate with parents from diverse backgrounds;  
• Teacher Role/Competency (Factor 3), which relates to the teachers’ view of their role 
and ability to engage with parents, distinct from communicating with parents from 
diverse backgrounds;  
• Empowering Parents (Factor 4), comprising views about how well the school 
empowers its parent community; and  
• Parent Support for Learning (Factor 5) which relates to the capacity and ability of 
parents to understand and contribute to their children’s learning. 
This structure was then tested using CFA. 
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Table 7 Obliquely rotated factor loadings from EFA, teacher survey 
  
Factor Loadings 












This school gives parents clear information on how 
children are getting on 0.681 0.109 -0.102 0.050 0.380 
Q5 
This school provides parents with timely information 
about their children's learning and progress 0.736 0.063 -0.169 0.012 0.450 
Q6 
Teachers at this school respond in a timely manner to 
parents' inquiries 0.378 -0.040 0.018 0.350 0.013 
Q7 
I understand my school's policy/approach to engaging 
with parents to support their children's learning 
outcomes 0.514 0.067 0.072 0.273 0.070 
Q8 
I am confident that I have the cultural competencies to 
engage with families from diverse backgrounds 0.009 0.802 0.692 -0.008 -0.027 
Q9 
I am confident that I have the cultural competency to 
engage with families of Aboriginal or Torres Strait 
Islander background 0.043 0.762 0.674 -0.003 -0.013 
Q10 
I believe that it is my role to communicate with 
parents about their children's progress 0.365 -0.029 0.448 0.012 0.025 
Q11 
This school provides clear and easy to access 
opportunities for two-way communication of 
information between teachers and parents 0.489 0.004 0.023 0.338 0.127 
Q12 
Parents are greeted warmly when they contact the 
school 0.911 -0.375 0.083 -0.001 -0.042 
Q13 Parents are greeted warmly when they visit the school 1.005 -0.477 0.073 -0.024 -0.038 
Q14 
The principal of this school is very supportive of 
parents and the role they play in their children's 
education 0.556 0.005 0.005 0.328 0.000 
Q15 
This school encourages feedback from parents and the 
wider school community 0.489 0.024 -0.100 0.466 -0.012 
Q16 
Parents are invited to engage with their children's 
learning at the school 0.155 -0.004 -0.050 0.767 -0.114 
Q17 
This school offers positive parenting 
courses/information that can help families support 
their children's learning 0.087 0.213 -0.010 0.527 0.011 
Q18 
I work hard to build trusting relationships with the 
families of my students 0.094 -0.078 0.605 0.275 0.075 
Q19 
As a teacher, I am confident I know how to help 
parents support their children's learning -0.047 0.040 0.659 0.425 0.030 
Q20 
I feel confident in my ability to build effective 
relationships with the families of the children I teach -0.017 -0.039 0.783 0.362 0.003 
Q21 
Teachers at this school work with parents to discuss 
their children's individual needs 0.040 -0.033 0.184 0.681 0.034 
Q22 
This school discusses the parent engagement 
expectations required of staff on a regular basis 0.030 0.022 0.113 0.694 0.014 
Q23 
Teachers at this school encourage parents to 
contribute to their children's learning goals -0.094 0.100 0.084 0.733 -0.020 
Q25 
Most parents understand the 
work/projects/assignments I give to their children -0.078 0.017 0.152 0.282 0.513 
Q26 
Most parents of the children that I teach know how to 
support their children's learning 0.001 -0.010 0.111 -0.039 0.818 
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Factor Loadings 












Parents pay attention to my suggestions about how 
they can help or support their children's learning 0.097 -0.017 0.168 -0.069 0.648 
Q28 
Most parents of the children I teach reinforce at home 
what their children learn in class -0.052 -0.087 0.002 0.219 0.740 
Q29 
Teachers at this school give parents practical 
information they can use at home to support their 
children's learning 0.084 -0.115 -0.054 0.505 0.298 
Notes: Factor loadings are probit regression coefficients.  Highlighted loadings represent the highest loading for 
each item. 
 
Confirmatory Factor Analysis 
Similar to the procedure used with data from the parent survey, Mplus, version 7 (Muthén & 
Muthén, 2015) was then used to conduct a CFA in order to confirm the model identified in 
the EFA and to identify possible modifications to the model.  Although the EFA identified five 
factors, a four-factor model was fitted for the CFA.  The Cultural Competency factor, 
identified in the EFA, comprised only two items, so it was included with the next best factor, 
Teacher Role/Competency. but the fit was poor.  When completely removed from the CFA, 
the overall fit between the model and the data improved. 
The final CFA model was also estimated with the weighted least squares mean and variance 
adjustment (WLSMV) estimator, treating all items as ordinal variables.  Fit indices indicate an 
acceptable fit between the model and the data on two of the three indices, CFI and TLI, as 
shown in Table 8; for the third index, the RMSEA, the fit was poor but close to acceptable. 
Table 8 Fit indices used to assess the four-factor model, teacher survey 
Fit index Statistic Result 
RMSEA 0.088 (0.082, 0.093) Poor (Close to acceptable) 
CFI 0.922 Acceptable 
TLI 0.911 Acceptable 
 
The final three-factor solution is shown in Figure 8. 
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Figure 8 Four factor structure for the teacher survey 
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Developing Measures 
One common result of factor analysis is the development of ‘measures’ by using factor 
scores.  The score for each item that contributes to the factor is adjusted, so each 
contributing item is given a weight in making up the factor score.  An alternative is to 
calculate a ‘score’ based on the raw responses of the contributing items; these scores can be 
grouped according to the results of the factor analysis.  The intended use of the developed 
measures of parent engagement is an appropriate example of a situation in which the use of 
raw scores is acceptable. 
Scaling helps to develop measures that can be used across a number of sites at different 
times.  Scaling, however, also assumes that those who respond to the composite items are 
able to respond consistently and that there is consistency across different respondents.  It is 
extremely difficult to get such consistency across parents across schools—and it is probable 
that responses in the present data set indicate that parents’ expectations vary by school and 
what is expected at each school—so the development of sophisticated algorithms to 
calculate factor scores would not result in the desired consistency. 
The main aim of this project is the development of a measure that individual schools could 
use as they choose, with no intention to make comparisons between schools or to aggregate 
data into regions, sectors or jurisdictions.  As such, a school can use simple algorithms to 
calculate its own scores after the first survey, then compare scores on a second survey to 
determine if there has been any change.  This idea of scores, as opposed to measures, is 
used in the Tell Them from Me suite of surveys. 
Simple algorithms are also useful in identifying which aspects of each factor contribute to 
the change.  For example, if a school is interested in improving the sense of school 
community, it can choose to focus on the welcoming aspects of the school: improve the 
greeting when the telephone is answered or make the visiting area more comfortable. 
As an example of this calculation, we use one school from the current data set.  The school 
had means of 4.67, 4.61 and 4.59 on items Q17, Q18 and Q19, respectively.  The sum of 
these three means is 13.87; the average is 4.62.  Using this as the initial survey in this school, 
this result for the School Community factor can be compared with a follow-up survey:  Have 
we improved our parents’ sense of school community?  (Has the average of the three items 
increased?)  Where have we improved?  (Has each of the three component items 
increased?) 
The measure of School Community can also be compared to the other factors identified in 
the three-factor model.  This same school had means between 3.09 and 4.61 on the items 
relating to School Enabling, with an overall average of 3.96.  In this school, School 
Community is stronger than School Enabling; this school may therefore choose to develop 
activities and policies within the school that enable a positive engagement experience for 
parents, perhaps by offering courses in positive parenting. 
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Discussion 
This project, Measuring Parent Engagement, had two aims: to determine how best to 
measure a school’s efforts in parent engagement and to determine how well the conceptual 
model, or framework, developed by ARACY fit when more schools provided parent and 
teacher data, and to recommend changes to the model.  That model includes eight factors, 
or dimensions: 
• Frequency and quality of communication with the school 
• Knowledge about what children are learning 
• Sense of welcome/belonging at the school 
• Quality of relationship with the teacher 
• Belief that parents have an impact on children’s learning 
• Attendance at school events 
• Confidence in [parents’] ability to support children’s learning 
• Frequency of family-led learning activities 
In previous work, this eight-factor model was subsequently reduced to three factors: 
Relationships and communication, Keeping track of children's learning and Belonging to the 
school community (ARACY, 2015). 
The first aim: Measuring parent engagement 
The first aim of the current project was to develop a measure of parent engagement.  
Previous attempts to measure parent engagement have not been fruitful: Over the past 
three decades, a number of researchers have developed instruments used to collect 
information from parents and educators about parent engagement in schools, but have not 
been able to develop a reliable measure that consolidates the concepts.  Rather than any 
overall measure or set of measures, the instruments that are used tend to look for changes 
in responses to individual items or groups of items.  The scores developed from these 
responses are more accurately described as counts, rather than measures. 
The present research comes to a similar finding about the ability to measure parent 
engagement: that we have not been successful in developing a measure of parent 
engagement.  We have proposed, in the previous section, ways of working with the current 
instrument and allowing a school to monitor its parent engagement efforts; however, we 
acknowledge that the measurement of parent engagement requires further work. 
A major issue in social research is the possibility of sample bias.  Does the design of the 
sample have any built-in bias that leads to a particular result?  In the present research, the 
main sample design was a stratified random sample, which was used to avoid such bias. 
While the overall response rate for schools in the main sample was low, there is no 
indication that the distribution of participating schools is the source of any bias. 
We note that with the current protocols for education research schools have the right not to 
participate in research, as do students, teachers and parents.  With the requirement that 
this right be clearly articulated to potential participants, it has become more difficult in 
recent years to gain enough respondents from schools.  When the results from the main 
sample are compared to the results for the CEM sample in the present research, it is 
reasonable to assume that the schools from the main sample that agreed to participate are 
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those schools that have higher levels of parent engagement.  This type of bias in the 
achieved sample is not a fault of the sample design, but it is still an issue of bias that must be 
acknowledged when discussing results. 
Do people who agree to respond to a survey tend to be more positive about the topic?  It is 
probable that the schools that agreed to participate in this project are those that already 
have higher levels of parent engagement, as borne out by the high levels of agreement to 
the items in both the parent and teacher questionnaires.  By extension, it is also likely that 
the parents and teachers who responded to the surveys within those schools are more 
engaged with their children’s learning and their children’s schools. 
In the case of the present research, if it is assumed that schools that participated in the 
research are those schools that have higher levels of parent engagement, then this has been 
shown:  There was a high level of agreement on most of the questionnaire items, which 
would result in higher measures of parent engagement on the factors identified in the 
analyses.  What is not known, however, is how results would vary among all schools, 
including those with lower levels of parent engagement as well as those with higher levels.  
This could be determined by inviting schools with low levels of parent engagement to 
participate, but it is difficult to identify such schools beforehand, and these schools would 
still retain the right not to respond to the surveys. 
Nevertheless, there are some encouraging results of this research toward the development 
of an instrument to monitor parent engagement: 
• A number of differences between primary and secondary schools were noted among 
schools in the main sample, indicating that it is possible to identify changes in parent 
engagement across the transition between school levels.  It is expected that parent 
engagement takes on a different role as children make the move from primary to 
secondary school, and a measure of parent engagement should reflect this. 
• With the small number of schools in remote locations responding to the surveys, it is 
difficult to draw any conclusions, but the there is some indication that parents in 
these locations place a greater emphasis on what the school, rather than parents, 
can do for students’ learning.  There was no oversampling of smaller schools or 
schools in non-metropolitan areas in this study, so this remains a topic for further 
research. 
• The situation with non-systemic schools is more perplexing.  Unfortunately, the 
participation of non-government, non-Catholic schools was low.  It is possible that 
families that send their children to non-government, non-Catholic schools have 
greater expectations for the school to be more responsible for their children’s 
education.  Again, a special focus on these schools may provide confirmation of this 
hypothesis, which is not possible to be confirmed with the present data. 
The second aim: Adequacy of the framework 
The conceptual model identified in this project was based on items in two separate surveys: 
one for parents and one for teachers.  The surveys were based on the ARACY surveys, with 
some adjustments, including the rewording of items, consolidation of items and omission of 
items. 
The resulting parent model comprises three factors, what we have called School enabling, 
Sense of welcome and Parent support for learning.  The teacher model comprises four 
factors, what we have called School facilitation, Teacher role/competency, Empowering 
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parents and Parent support for learning.  A fifth teacher factor, Cultural competency, was 
omitted from the final teacher model as there was a poor fit between the model and the 
data. 
In the parent model, Factor 1, School enabling, comprises 17 items from the questionnaire 
that cannot be separated.  Many of these items are similar to items under a number of 
dimensions in the ARACY conceptual model, including Frequency and quality of 
communication with the school, Knowledge about what children are learning, Quality of 
relationship with the teacher and Belief that parents have an impact on children’s learning 
(role construction).  Factor 3, Parent support for student learning, comprises items that 
appear in the ARACY conceptual model under the dimension Confidence in their ability to 
support children’s learning (self-efficacy), none of which was recognised in the ARACY final 
reduction. 
In the teacher model, Factor 1, School facilitation, which is similar to the School enabling of 
the parent model, encompasses Sense of welcome, which is Factor 2 in our parent model.  
Indeed, Factor 1 of the teacher model incorporates items from other conceptual dimensions 
of the ARACY conceptual model. 
While there is no single model that encompasses both the parent and teacher aspects of 
parent engagement, there are some common themes.  The models from the present 
analysis indicate one common dimension.  We have called this School enabling from the 
parents’ perspective and School facilitation from the teachers’ perspective.  This theme is 
similar to the ARACY dimension (final reduction) of Relationships and communication. 
The two items that were added to the teacher survey for the present project, which relate to 
teachers’ confidence in work with parents from diverse cultures, were not used in 
developing the final model.  In fact, there was a better fit between the model and the data 
when these two items were removed from the analysis. 
A preliminary match of the different models is presented in Table 9.  Because a number of 
items locate across a number of dimensions, the table cannot be considered complete.  It is 
among those concepts that the current model of parent engagement requires further 
alignment with the data.  The current analysis concurs with the earlier ARACY analysis that 
there is a mismatch between the data and the structure of the model. 
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Table 9 Comparison of ARACY models and ACER models 
ARACY conceptual model ARACY final model ACER Parent model ACER Teacher model 
Knowledge about what children are 
learning 
Keeping track of children’s learning School enabling School facilitation 
Quality of relationship with the teacher  School enabling Teacher role/competency 
Sense of welcome/belonging at the 
school 
Belonging to the school community Sense of welcome School facilitation 
Attendance at school events  Not included Not included 
Frequency of family-led learning 
activities 
Relationships and communication School enabling School facilitation 
Belief that parents have an impact on 
children’s learning 
 Parent support for learning Parent support for learning 
Frequency and quality of 
communication with the school 
Nil School enabling Teacher role/competency 
Confidence in [parents’] ability to 
support children’s learning 
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Recommendations 
There were two main aims of the current project: to develop a measure of parent 
engagement with their children’s learning and to recommend improvements to the 
framework, or conceptual model, of parent engagement as previously published by ARACY. 
For the measure, there is no benefit from developing a complicated algorithm based on 
factor scores.  With the intention of making the instrument available to schools to on a 
voluntary basis, a simple average of scores in each agreed dimension is appropriate.  
Comparisons can be made over time within a school, as demonstrated in an earlier section 
of this report. 
There remains the need to understand how the measure would operate in schools with 
lower levels of parent engagement.  The research reported here analysed responses from 
schools that agreed to participate.  We have assumed that schools with lower levels of 
parent engagement refused to participate, as is their right under the requirements of each 
jurisdiction’s research applications protocols.  Unfortunately, there is no way to determine 
which schools currently have lower levels of parent engagement, and the assumption may 
be faulty.  If we have made an incorrect assumption about participation, then most parents 
are satisfied with their level of engagement regardless of how they engage with their 
children’s learning and their schools. 
 Identify ways to approach a wider range of schools and families, 
particularly schools where parent engagement is assumed to be low, and encourage 
survey participation within these schools. 
For the framework we recommend continuing review of the conceptual model.  Our 
analyses indicate that there are three factors, or dimensions, in the parent model, as had 
been found with the smaller sample of schools in the ACT, and four factors in the teacher 
model.  Our analysis also indicates that the ARACY conceptual model, with eight dimensions, 
may need to be restructured in a format that is consistent with the data from both the 
ARACY surveys and the ACER surveys.  This may best be achieved by describing major 
dimensions and sub-dimensions, as the major factor in the ACER parent and teacher models 
encompass items from a number of dimensions currently identified in the ARACY model. 
 Review the structure of the conceptual model of parent engagement 
to align with results from this and previous data collections.  The 
structure should be revised to include different levels of the current 
dimensions. 
We also note that there is minor correspondence between the parent model and the 
teacher model in our analysis.  Two factors are consistent across the two models.  One refers 
to the overall interaction between parents and the school.  We have labelled these School 
enabling in the parent model and School facilitation in the teacher model.  The other factor 
is what we have identified as Parent support for (student) learning. 
As noted for the parent model, the first factor in teacher model also incorporates a range of 
items that are located in a number of conceptual dimensions in the original ARACY 
conceptual model.  We recommended that, in addition to a revised structure of major 
dimensions and sub-dimensions, the parent engagement framework be reviewed to 
incorporate different perspectives:  How does a dimension or sub-dimension appear to 
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parents?  How does it appear to teachers and the school?  Such analysis could include the 
comparison of responses to similar items within schools, where there are adequate numbers 
of teacher and parent responses. 
 Conduct further analysis of the results to determine how parents’ and 
teachers’ understanding of parent engagement coincide and how 
they differ, and incorporate this analysis into any revision of the 
conceptual model. 
In further development of the questionnaires used, we also recommend the removal of the 
‘Neutral’ option in all items.  On most items, between 10 and 15 per cent of parents and 
teachers chose this option.  For the sake of understanding respondents’ opinions, this option 
offers no useful information.  By removing the neutral option, respondents are forced into a 
decision, which provides more information for the development of the conceptual model. 
We also recommend the removal of items relating to teachers’ self-assessed confidence in 
their cultural competence in dealing with families of diverse backgrounds.  These two 
items—one for ‘diverse backgrounds’ and one for ‘Aboriginal and Torres Strait Islander 
background’—offered no useful data for the analysis.  In addition, the item relating to 
responsibility for a child’s learning is not an ordinal item, so it cannot be used as part of any 
score; further, it is a statement with an obvious ‘best’ answer, which was selected by 83 per 
cent of parents and 89 per cent of teachers.  This item should be removed. 
 Review the items in the current questionnaires by removing the 
neutral option and ensuring that items contribute to the conceptual 
model of parent engagement. 
The recommendations presented above and the discussion in the previous section are based 
on our interpretation of the data.  We believe that the measurement model and the 
conceptual model are not aligned, even though items in the questionnaires were based on 
the conceptual model.  This raises important questions about further research on the 
measurement of parent engagement: 
• Do respondents (both parents and teachers) vary too widely in their understanding 
of parent engagement?  Does this variation require greater specificity in 
questionnaire items? 
• Does each family have a specific area of interest that determines its need to engage 
with the school? 
• Do the dimensions of parent engagement, as specified in the various models, 
correspond to how families engage with their children’s learning? 
• Do families define engagement as a concept separate from other aspects of their 
membership of the school community? 
• If families do not actively engage with the school, should it be interpreted as a lack 
of engagement with their children’s learning? 
Our recommendations and questions support the statement in Through Growth to 
Achievement: Review to Achieve Educational Excellence in Australian Schools: 
There is strong and developing evidence of the benefit of parent engagement on children’s 
learning. This will be further enhanced through the work currently underway to develop an 
evidence-informed definition of parent engagement, which will allow for a core set of agreed 
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measures aligned to the definition to be established and used to drive improvements in 
policies and practice.  (DET, 2018, p. xv) 
We have suggested further research be conducted to ensure there is greater alignment 
between the conceptual model and measurement tools as used in this work. 
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Appendix 1 
Review of parent engagement instruments in Australia 
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Table 10 Parent surveys used in Australian schools, by jurisdiction and sector 
Jurisdiction/System Survey(s) Key concepts measured Respondents Availability 
NEW SOUTH WALES 
Department of 
Education 
Tell Them From Me Surveys:  
The partners in learning survey 
Parental perceptions of: 
• Parent support for learning at home 
• School support for learning & positive 
behaviour, safety & inclusion at school 
• Parent involvement in school based activities & 
governance 
• Communication (parents feel informed) 





online survey. Delivered 
Term 3 & 4 
15 minutes. Via the 






No authority over schools to 
provide engagement measures  
Schools collect their own data.  AISNSW does not 




Dioceses of Lismore 
& Parramatta  









Parent Opinion Survey Parental perceptions of: 
• School support for learning, positive behaviour 
& a safe inclusive environment  
• Teacher quality & school responsiveness to 
provide learning support 
• Communication  
• How welcome parents feel by staff 
• The value of parent & community involvement 
• Opportunities to participate in their child’s 
learning 
Parents/caregivers Online each year.  
Mandatory for schools to 
participate 
Schools contact randomly 
selected parents directly. 
Voluntary participation.  
Access through secure 
portal 
Info: http://bit.ly/2jjRgI3 
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Jurisdiction/System Survey(s) Key concepts measured Respondents Availability 
• Leadership/governance opportunities  
• Parenting & child development support 
• The quality of facilities & resources 
• Students preparedness for transitions 
Independent 
Schools Victoria 
LEAD School Effectiveness 
Survey Suite : Parent opinion 
survey 
Unable to view the survey due to the commercial 
restrictions. 
Focuses on parental perceptions  
Suite of surveys designed 






• Year 12 students exit 
survey 
Yearly – online.  
Commercial product 
developed by Cambridge 
University.  
Fees paid per school. 







Parent Engagement in Action 
Resource: Parent Survey 
Toolkit (Melbourne Diocese) 
PEAR 
Not at the system level  
Used as an additional resource 
for those schools who wish to 
improve parental engagement 
due to data collected in the 
Annual Insight SRC suite of 
surveys for parents, staff & 
students 
Parental perceptions of: 
• School culture /values 
• Decision making & leadership opportunities  
• Communication(parents feel informed) 
• School support for teaching & learning  
• The role as parents & teachers role as co-
educators 











Part of the handbook 
Parent Engagement in 
Action: A practical guide & 
toolkit for schools. 
http://bit.ly/2w3OTuB 
Variety of forms taken 
from a toolkit. Can be used: 
online, phone, in person, 
paper or via self-reflection 
and talking points 
Flexible, independent  use 
Insight SRC school 
improvement suite of surveys 




Part of school 
improvement 
Unable to view 
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The School Opinion Survey. 




Parental perceptions of: 
• Teaching and learning quality at the school 
• Responsiveness of staff to parent enquiries & 
student needs 
• School support for student wellbeing: positive 
behaviour , safety & inclusion at school 
• Feeling informed & valued 
• School encourages & supports parents to be  
active in their child’s education 
• The use of ICT to enhance learning 
Suite of surveys on 
opinions on school, 
wellbeing and learning 
• Parents/caregivers 
• A sample of students 
• School staff 
• Principals  
Voluntary via paper or 
online (portal login)  
Surveys taken in Term 3.  
Years Prep -12 
http;//bit.ly/2hccVRR 
Catholic Dioceses 
of Townsville and 
Cairns 
PEAR Parent Engagement in 
Action Resource: Parent Survey 
Toolkit 
Parental perceptions of: 
• School culture /values 
• Decision making & leadership opportunities  
• Communication(parents feel informed) 
• School support for teaching & learning  
• The role as parents & teachers role as co-
educators 










Variety of forms taken 
from a toolkit. Can be used: 
online, phone, in person, 
paper or via self-reflection 
and talking points 





Parent engagement and 
resources to support learning 
Focus on family led learning directs users to ARACY 
tools from the ACT project 
Directs families to the 
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National School Opinion Survey 
(NSOS) 
Parental perceptions of: 
• Quality of teaching & learning 
• School support for student wellbeing: positive 
behaviour, safety & inclusion at school 





Mandatory survey every 2 
years. Via secure portal and 















Parent Engagement Network Future Footprints partnership between students, 






Education & Child 
Development 
DECD satisfaction suite of 
surveys: 
Parental survey  
Part of the DECD Strategic plan & aims to measure 
how much South Australians value and support 
public education. 
Part of a suite of surveys 





Provided yearly & linked to 
annual reporting which 
takes place in March.  
Each survey is conducted 
online 
www.schoolsurvey.edu.au 
and can be either tailored 
to meet the school needs 
or taken directly from a 
template 
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Jurisdiction/System Survey(s) Key concepts measured Respondents Availability 
2016 Parents in Education 
Week session evaluation and 
online survey under review 
Evaluating sessions aimed at: 
improving parental understanding & involvement 
in their children’s learning, wellbeing & 
development 
Participating parents who 
undertook a Parents in 
Education session or 
Parents Initiatives in 
education grants 
Online or via paper 
Association of 
Independent 
Schools of South 
Australia 
Chosen by schools not system 
wide 





Family school partnerships 
Strengthening family and 
community engagement in 
student learning 
Tools include:  
• Parent engagement toolkit 
• School assessment tool 
• Framework 
Parental perceptions of: 
• School culture /values 
• Decision making & leadership opportunities  
• Communication(parents feel informed) 
• School support for teaching & learning  
• The role as parents & teachers role as co-
educators 
• Parent support for learning at home 
• Transition 
Suite of resources to be 




Provide a range of 









Parent Survey for DoE schools Parental perceptions: 
• Responsiveness of staff to parent enquiries & 
student needs 
• Quality of teaching & learning; facilities & 
resources  
• Opportunities for parents to be active in the 
school community, their child’s learning & 
decision making 
• School support for student wellbeing: positive 
behaviour, safety & inclusion at school 
Parents/carers – online or 
paper based 
Part of a suite of yearly 
surveys taken Term 3/4. 
Mandatory 
Provided online through 
the EPR to all DoE schools. 
Each school must data 
enter  the paper based 
information 
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Jurisdiction/System Survey(s) Key concepts measured Respondents Availability 
Catholic Education 
Office Tasmania 
Community engagement Some schools use commercial parental surveys but 
there is no standardised survey tool used across 
the 38 schools 
Many schools use a holistic approach via support 
through the interconnections between 
parents/parish/community recommended in 
Parent, School, Parish Partnerships document 
No standard measurement 
– community interactions: 
with a focus on the Parent, 
School, Parish relationship 
Parent, School, Parish 
Partnerships 
Tasmanian Catholic 
Education Office website  
catholic.tas.edu.au  





NT School Survey The School Survey collects the opinions of staff, 
students and their families about school 
performance, culture and services 




Annual school survey - 
Term 3  
15-20 minutes 
Both online & paper 




School self-assessment  
Satisfaction surveys 
Part of the school Improvement 
plan & renewal framework  
Parent perceptions of the 6 Key areas of the school 
Improvement plan: 
• Catholic identity 
• Teaching & learning 
• Leadership 
• Pastoral care &wellbeing 
• Community & culture 
• Finance, facilities & resources 





Schools can modify aspects 
of the survey to tailor to 
cohort and use other forms 
of perception data 
Accessed through secure 
portal 
http://bit.ly/2xaeki5 
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Jurisdiction/System Survey(s) Key concepts measured Respondents Availability 
AUSTRALIAN CAPITAL TERRITORY 
ACT Education 
Directorate, 
Association of for 
Independent 





Family & School Survey 
(parents) 
Pilot 2015 
Parental perceptions of: 
Sense of belonging to the school community 
Quality of relationships & communication between 
school & families 
Keeping track of children’s learning 
Parents/carers role in supporting learning  
• Parents/carers 
• Teachers  
Voluntary online survey via 
secure portal 










Students First initiative   
Family-School Partnerships 
Supporting for parent 
engagement in learning via: 
• Framework   
• Research & resources for 
parents & schools  
• Case Studies 
• Assessment tool /audit  
• Suggested Strategies  
The School assessment tool – reflection matrix to 
be used by key stakeholders based on the Family-
School Partnerships Framework 
Measures the school’s ability to meet the 7 
dimensions outlined in the framework.  
Assesses different stages of engagement. Makes 
recommendations and directs schools to effective 
practice examples and strategies to improve 
parent engagement  
Can be used as an 
individual or group 
consensus tool (as part of 
a workshop). 
Can be used by: 
• Parents 
• Teachers 
• School Board 
• P&F 
• Principals 














between schools and 
communities 
Resources for parents and 
communities 
Links to ACT engagement 
project 
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Jurisdiction/System Survey(s) Key concepts measured Respondents Availability 
Kids Matter Kids Matter Parent survey Designed to help implement Kids Matter in 









in their children’s 
education 
Working with parents and 
Carers workbook for teachers 
Parental engagement advice  
Workbook for teachers – self-reflection & activities 
/ school action plans 





Positive Partnerships : 
Resources, webinars and online 
learning 









Directs parents to a range of 
resources  
Parents/carers role in supporting learning 
ACT pilot resources recommended to measure 
parental engagement 
Parents 







 Quality Schools survey with parents and teachers 
in 2018 
Parents & teachers  
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Appendix 2 
Survey responses 
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Table 11 Parent responses, all items, primary schools only, by sample 
Survey question Sample 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
My child's school gives me clear information on how 
my child is getting on 
Main 1.5% 7.9% 13.4% 51.5% 25.4% 0.3% 100.0% 717 
CEM 3.7% 11.9% 20.1% 44.4% 19.6% 0.3% 100.0% 377 
I feel comfortable communicating with the school 
about my child's learning and progress 
Main 0.7% 4.6% 9.3% 40.9% 44.4% 0.1% 100.0% 717 
CEM 1.6% 5.3% 10.6% 40.2% 42.3% 0.0% 100.0% 375 
My child's teachers respond in a timely manner to 
my questions 
Main 0.6% 2.2% 6.7% 40.5% 48.6% 1.4% 100.0% 714 
CEM 1.1% 2.4% 8.6% 42.0% 44.4% 1.6% 100.0% 373 
Teachers at this school take time to help me 
understand what my child is learning 
Main 1.7% 7.0% 14.5% 47.3% 28.9% 0.6% 100.0% 710 
CEM 2.2% 8.9% 20.7% 40.9% 26.6% 0.8% 100.0% 371 
I believe it is my responsibility to regularly 
communicate with my child's teacher(s) 
Main 1.0% 6.8% 13.2% 47.6% 31.3% 0.1% 100.0% 706 
CEM 1.3% 5.9% 12.7% 44.5% 35.3% 0.3% 100.0% 370 
When my child's teacher contacts me, it is usually 
about something positive 
Main 3.0% 11.2% 30.0% 35.7% 14.7% 5.4% 100.0% 706 
CEM 3.2% 10.8% 30.2% 31.3% 14.8% 9.7% 100.0% 370 
My child's school provides clear and easy to access 
opportunities for two-way communication between 
parents and school staff 
Main 1.1% 4.7% 11.9% 46.9% 35.3% 0.0% 100.0% 699 
CEM 1.1% 7.6% 13.9% 42.1% 35.1% 0.3% 100.0% 367 
I feel comfortable visiting my child's school Main 0.6% 1.7% 3.2% 32.2% 62.1% 0.3% 100.0% 696 
CEM 1.1% 2.2% 4.3% 29.6% 62.8% 0.0% 100.0% 370 
I am greeted warmly when I call my child's school Main 0.4% 2.3% 6.7% 42.0% 45.9% 2.6% 100.0% 697 
CEM 1.6% 1.9% 6.8% 33.3% 54.7% 1.6% 100.0% 368 
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Survey question Sample 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
I am greeted warmly when I visit my child's school Main 0.9% 1.4% 6.1% 39.5% 51.9% 0.3% 100.0% 694 
CEM 0.8% 1.6% 4.9% 36.8% 55.7% 0.3% 100.0% 369 
The principal of this school is very supportive of 
parents and the role we play in our children's 
education 
Main 2.0% 2.6% 9.9% 32.2% 52.2% 1.1% 100.0% 696 
CEM 3.3% 3.8% 7.6% 30.4% 54.3% 0.5% 100.0% 367 
This school encourages feedback from me as a 
member of the school community 
Main 1.6% 5.8% 15.6% 43.1% 32.1% 1.9% 100.0% 694 
CEM 4.1% 7.0% 12.7% 38.8% 36.6% 0.8% 100.0% 368 
My child's school offers positive parenting 
courses/information that helps me support my 
child's learning. 
Main 1.7% 8.1% 22.8% 43.1% 21.2% 3.0% 100.0% 693 
CEM 2.4% 10.1% 22.0% 37.0% 25.3% 3.3% 100.0% 367 
Teachers at this school help me to support my child's 
learning 
Main 1.4% 4.6% 14.2% 46.9% 32.3% 0.6% 100.0% 691 
CEM 2.5% 6.0% 16.1% 44.0% 31.1% 0.3% 100.0% 365 
Parents and teachers at this school think of each 
other as partners in educating our children 
Main 0.7% 3.2% 15.3% 48.9% 31.1% 0.7% 100.0% 685 
CEM 1.9% 4.7% 15.0% 43.7% 33.4% 1.1% 100.0% 358 
My child's teacher(s) pay attention to my 
suggestions about my child's learning 
Main 0.6% 4.0% 20.9% 42.6% 24.6% 7.3% 100.0% 683 
CEM 1.1% 2.8% 19.3% 44.8% 25.1% 6.9% 100.0% 361 
Teachers at this school encourage my family to 
contribute to my child's learning goals 
Main 0.6% 4.3% 15.1% 43.9% 34.9% 1.2% 100.0% 681 
CEM 1.7% 4.4% 13.9% 42.2% 37.5% 0.3% 100.0% 359 
This school provides sufficient opportunities and 
time to build a trusting relationship with me 
Main 1.2% 6.7% 19.7% 46.4% 25.1% 0.9% 100.0% 674 
CEM 2.2% 6.2% 16.0% 44.0% 31.1% 0.6% 100.0% 356 
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Survey question Sample 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
Teachers at school work closely with me to meet my 
child's learning needs 
Main 2.4% 9.7% 24.2% 39.7% 22.5% 1.5% 100.0% 677 
CEM 4.8% 7.9% 23.9% 34.1% 27.6% 1.7% 100.0% 354 
The school gives me helpful information about 
resources that I can use to support my child's 
learning 
Main 2.4% 8.8% 23.1% 43.2% 20.9% 1.6% 100.0% 679 
CEM 3.4% 9.3% 19.9% 42.4% 24.7% 0.3% 100.0% 355 
I often don't understand the work/projects/ 
assignments given to my child 
Main 21.7% 46.2% 15.8% 11.1% 3.1% 2.2% 100.0% 678 
CEM 16.9% 48.6% 14.1% 11.3% 2.5% 6.5% 100.0% 353 
I know how to help my child do well at school Main 1.3% 7.4% 19.6% 54.4% 17.1% 0.1% 100.0% 673 
CEM 1.4% 7.3% 23.4% 53.1% 14.4% 0.3% 100.0% 353 
As a parent I have little or no impact on my child's 
academic success 
Main 50.7% 40.1% 5.2% 3.1% 0.7% 0.1% 100.0% 675 
CEM 53.7% 36.2% 5.6% 3.4% 0.8% 0.3% 100.0% 353 
I enjoy talking to my child about what they are 
learning at school and how it applies to the real 
world 
Main 1.5% 0.6% 4.4% 44.4% 48.9% 0.1% 100.0% 675 
CEM 0.6% 0.3% 3.1% 40.3% 55.4% 0.3% 100.0% 351 
 
















responsibility Total n 
A child's education is Main 0.4% 5.3% 85.0% 9.0% 0.3% 100.0% 680 
CEM 0.6% 4.8% 83.9% 10.2% 0.6% 100.0% 354 
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disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
My child's school gives me clear information on how 
my child is getting on 
Primary 1.5% 7.9% 13.4% 51.5% 25.4% 0.3% 100.0% 717 
Secondary 2.9% 9.6% 17.9% 46.1% 22.0% 1.5% 100.0% 1209 
Combined 1.8% 6.0% 14.5% 44.5% 33.2% 0.0% 100.0% 283 
I feel comfortable communicating with the school 
about my child's learning and progress 
Primary 0.7% 4.6% 9.3% 40.9% 44.4% 0.1% 100.0% 717 
Secondary 2.6% 6.7% 16.7% 44.7% 28.8% 0.6% 100.0% 1200 
Combined 0.7% 2.5% 12.5% 40.7% 43.6% 0.0% 100.0% 280 
My child's teachers respond in a timely manner to 
my questions 
Primary 0.6% 2.2% 6.7% 40.5% 48.6% 1.4% 100.0% 714 
Secondary 2.3% 4.5% 18.5% 39.7% 24.7% 10.4% 100.0% 1195 
Combined 0.7% 3.9% 10.0% 39.9% 44.8% 0.7% 100.0% 281 
Teachers at this school take time to help me 
understand what my child is learning 
Primary 1.7% 7.0% 14.5% 47.3% 28.9% 0.6% 100.0% 710 
Secondary 2.5% 11.6% 24.6% 39.5% 16.4% 5.3% 100.0% 1189 
Combined 1.8% 8.6% 19.6% 37.5% 31.4% 1.1% 100.0% 280 
I believe it is my responsibility to regularly 
communicate with my child's teacher(s) 
Primary 1.0% 6.8% 13.2% 47.6% 31.3% 0.1% 100.0% 706 
Secondary 1.7% 10.9% 22.7% 43.4% 20.9% 0.4% 100.0% 1187 
Combined 0.0% 5.0% 18.2% 48.9% 27.9% 0.0% 100.0% 280 
When my child's teacher contacts me, it is usually 
about something positive 
Primary 3.0% 11.2% 30.0% 35.7% 14.7% 5.4% 100.0% 706 
Secondary 5.7% 14.0% 27.2% 25.9% 9.4% 17.9% 100.0% 1186 
Combined 2.5% 12.8% 28.5% 36.7% 15.7% 3.9% 100.0% 281 
My child's school provides clear and easy to access 
opportunities for two-way communication between 
parents and school staff 
Primary 1.1% 4.7% 11.9% 46.9% 35.3% 0.0% 100.0% 699 
Secondary 2.7% 11.4% 19.1% 42.9% 22.5% 1.4% 100.0% 1176 
Combined 1.1% 7.2% 12.9% 45.2% 33.7% 0.0% 100.0% 279 





disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
I feel comfortable visiting my child's school Primary 0.6% 1.7% 3.2% 32.2% 62.1% 0.3% 100.0% 696 
Secondary 1.2% 5.1% 8.9% 45.6% 38.8% 0.3% 100.0% 1172 
Combined 0.4% 1.8% 7.9% 30.2% 59.7% 0.0% 100.0% 278 
I am greeted warmly when I call my child's school Primary 0.4% 2.3% 6.7% 42.0% 45.9% 2.6% 100.0% 697 
Secondary 1.0% 4.8% 13.5% 45.3% 33.2% 2.2% 100.0% 1170 
Combined 0.0% 0.4% 8.3% 31.7% 59.4% 0.4% 100.0% 278 
I am greeted warmly when I visit my child's school Primary 0.9% 1.4% 6.1% 39.5% 51.9% 0.3% 100.0% 694 
Secondary 0.9% 2.9% 15.4% 45.7% 34.0% 1.2% 100.0% 1169 
Combined 0.0% 0.4% 6.8% 36.7% 56.1% 0.0% 100.0% 278 
The principal of this school is very supportive of 
parents and the role we play in our children's 
education 
Primary 2.0% 2.6% 9.9% 32.2% 52.2% 1.1% 100.0% 696 
Secondary 1.9% 3.0% 19.7% 37.8% 35.3% 2.3% 100.0% 1168 
Combined 1.4% 3.2% 13.6% 33.9% 47.1% 0.7% 100.0% 280 
This school encourages feedback from me as a 
member of the school community 
Primary 1.6% 5.8% 15.6% 43.1% 32.1% 1.9% 100.0% 694 
Secondary 2.1% 10.2% 22.4% 40.2% 22.7% 2.5% 100.0% 1167 
Combined 2.5% 5.7% 21.1% 42.1% 27.9% 0.7% 100.0% 280 
My child's school offers positive parenting 
courses/information that helps me support my 
child's learning. 
Primary 1.7% 8.1% 22.8% 43.1% 21.2% 3.0% 100.0% 693 
Secondary 3.0% 12.2% 24.9% 35.6% 17.6% 6.7% 100.0% 1164 
Combined 1.1% 7.5% 25.7% 43.2% 19.3% 3.2% 100.0% 280 
Teachers at this school help me to support my child's 
learning 
Primary 1.4% 4.6% 14.2% 46.9% 32.3% 0.6% 100.0% 691 
Secondary 2.3% 8.4% 23.7% 43.8% 18.2% 3.5% 100.0% 1158 
Combined 1.4% 5.0% 16.9% 45.0% 30.2% 1.4% 100.0% 278 
          
          





disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
Parents and teachers at this school think of each 
other as partners in educating our children 
Primary 0.7% 3.2% 15.3% 48.9% 31.1% 0.7% 100.0% 685 
Secondary 1.9% 8.5% 25.2% 43.5% 18.3% 2.6% 100.0% 1148 
Combined 1.4% 4.7% 19.9% 45.5% 28.2% 0.4% 100.0% 277 
My child's teacher(s) pay attention to my 
suggestions about my child's learning 
Primary 0.6% 4.0% 20.9% 42.6% 24.6% 7.3% 100.0% 683 
Secondary 1.8% 6.9% 32.8% 29.5% 10.7% 18.3% 100.0% 1145 
Combined 1.1% 4.7% 29.2% 37.5% 19.9% 7.6% 100.0% 277 
Teachers at this school encourage my family to 
contribute to my child's learning goals 
Primary 0.6% 4.3% 15.1% 43.9% 34.9% 1.2% 100.0% 681 
Secondary 2.2% 10.7% 26.3% 42.3% 15.1% 3.4% 100.0% 1136 
Combined 1.1% 5.9% 19.5% 46.7% 25.0% 1.8% 100.0% 272 
This school provides sufficient opportunities and 
time to build a trusting relationship with me 
Primary 1.2% 6.7% 19.7% 46.4% 25.1% 0.9% 100.0% 674 
Secondary 3.6% 14.6% 28.9% 36.1% 13.7% 3.1% 100.0% 1132 
Combined 1.5% 7.7% 22.0% 45.4% 23.1% 0.4% 100.0% 273 
Teachers at school work closely with me to meet my 
child's learning needs 
Primary 2.4% 9.7% 24.2% 39.7% 22.5% 1.5% 100.0% 677 
Secondary 4.2% 17.1% 34.6% 25.8% 10.6% 7.7% 100.0% 1121 
Combined 1.8% 11.7% 23.4% 39.6% 20.9% 2.6% 100.0% 273 
The school gives me helpful information about 
resources that I can use to support my child's 
learning 
Primary 2.4% 8.8% 23.1% 43.2% 20.9% 1.6% 100.0% 679 
Secondary 3.4% 14.8% 24.3% 38.2% 15.4% 4.0% 100.0% 1125 
Combined 3.0% 8.9% 28.8% 40.6% 17.7% 1.1% 100.0% 271 
I often don't understand the 
work/projects/assignments given to my child 
Primary 21.7% 46.2% 15.8% 11.1% 3.1% 2.2% 100.0% 678 
Secondary 8.7% 37.9% 23.6% 23.2% 4.9% 1.7% 100.0% 1118 
Combined 13.6% 41.5% 22.8% 15.1% 3.3% 3.7% 100.0% 272 
          
          





disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
I know how to help my child do well at school Primary 1.3% 7.4% 19.6% 54.4% 17.1% 0.1% 100.0% 673 
Secondary 1.8% 9.8% 25.2% 50.4% 12.5% 0.3% 100.0% 1116 
Combined 1.8% 13.2% 24.3% 47.4% 13.2% 0.0% 100.0% 272 
As a parent I have little or no impact on my child's 
academic success 
Primary 50.7% 40.1% 5.2% 3.1% 0.7% 0.1% 100.0% 675 
Secondary 34.5% 47.3% 9.8% 5.8% 1.9% 0.6% 100.0% 1113 
Combined 45.0% 41.7% 7.0% 5.5% 0.7% 0.0% 100.0% 271 
I enjoy talking to my child about what they are 
learning at school and how it applies to the real 
world 
Primary 1.5% 0.6% 4.4% 44.4% 48.9% 0.1% 100.0% 675 
Secondary 1.8% 1.9% 5.8% 45.4% 44.9% 0.2% 100.0% 1113 




















responsibility Total n 
A child's education is Primary 0.4% 5.3% 85.0% 9.0% 0.3% 100.0% 680 
Secondary 0.9% 5.1% 82.3% 11.3% 0.4% 100.0% 1123 
Combined 0.7% 7.0% 82.4% 9.9% 0.0% 100.0% 272 
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Table 13 Parent responses, all items, main sample primary schools only, by geographic location 
Survey question Geolocation 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
My child's school gives me clear information 
on how my child is getting on 
Major cities 1.0% 6.5% 14.5% 52.5% 25.1% 0.3% 100.0% 581 
Inner regional 4.7% 14.1% 7.8% 51.6% 21.9% 0.0% 100.0% 64 
Outer regional 2.8% 13.9% 9.7% 43.1% 30.6% 0.0% 100.0% 72 
I feel comfortable communicating with the 
school about my child's learning and 
progress 
Major cities 0.7% 4.3% 10.0% 43.4% 41.7% 0.0% 100.0% 581 
Inner regional 1.6% 7.8% 7.8% 29.7% 51.6% 1.6% 100.0% 64 
Outer regional 0.0% 4.2% 5.6% 30.6% 59.7% 0.0% 100.0% 72 
My child's teachers respond in a timely 
manner to my questions 
Major cities 0.3% 2.4% 7.6% 41.3% 46.7% 1.6% 100.0% 578 
Inner regional 3.1% 3.1% 1.6% 34.4% 56.3% 1.6% 100.0% 64 
Outer regional 0.0% 0.0% 4.2% 38.9% 56.9% 0.0% 100.0% 72 
Teachers at this school take time to help me 
understand what my child is learning 
Major cities 1.7% 7.1% 15.8% 48.0% 26.8% 0.5% 100.0% 575 
Inner regional 3.1% 6.3% 6.3% 45.3% 37.5% 1.6% 100.0% 64 
Outer regional 0.0% 7.0% 11.3% 43.7% 38.0% 0.0% 100.0% 71 
I believe it is my responsibility to regularly 
communicate with my child's teacher(s) 
Major cities 1.1% 7.2% 14.2% 47.7% 29.6% 0.2% 100.0% 570 
Inner regional 1.6% 4.7% 3.1% 54.7% 35.9% 0.0% 100.0% 64 
Outer regional 0.0% 5.6% 13.9% 40.3% 40.3% 0.0% 100.0% 72 
When my child's teacher contacts me, it is 
usually about something positive 
Major cities 3.2% 11.2% 30.9% 35.4% 13.7% 5.6% 100.0% 570 
Inner regional 4.7% 17.2% 28.1% 26.6% 18.8% 4.7% 100.0% 64 
Outer regional 0.0% 5.6% 25.0% 45.8% 19.4% 4.2% 100.0% 72 
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Survey question Geolocation 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
My child's school provides clear and easy to 
access opportunities for two-way 
communication between parents and 
school staff 
Major cities 1.1% 3.7% 12.4% 48.9% 33.9% 0.0% 100.0% 564 
Inner regional 3.1% 12.5% 9.4% 39.1% 35.9% 0.0% 100.0% 64 
Outer regional 0.0% 5.6% 9.9% 38.0% 46.5% 0.0% 100.0% 71 
I feel comfortable visiting my child's school Major cities 0.5% 2.1% 2.5% 33.0% 61.5% 0.4% 100.0% 561 
Inner regional 1.6% 0.0% 4.7% 31.3% 62.5% 0.0% 100.0% 64 
Outer regional 0.0% 0.0% 7.0% 26.8% 66.2% 0.0% 100.0% 71 
I am greeted warmly when I call my child's 
school 
Major cities 0.2% 2.7% 8.2% 43.4% 42.3% 3.2% 100.0% 562 
Inner regional 3.1% 1.6% 1.6% 32.8% 60.9% 0.0% 100.0% 64 
Outer regional 0.0% 0.0% 0.0% 39.4% 60.6% 0.0% 100.0% 71 
I am greeted warmly when I visit my child's 
school 
Major cities 0.7% 1.4% 5.7% 42.4% 49.4% 0.4% 100.0% 559 
Inner regional 3.1% 1.6% 6.3% 25.0% 64.1% 0.0% 100.0% 64 
Outer regional 0.0% 1.4% 8.5% 29.6% 60.6% 0.0% 100.0% 71 
The principal of this school is very 
supportive of parents and the role we play 
in our children's education 
Major cities 1.4% 2.1% 9.6% 34.4% 51.3% 1.1% 100.0% 561 
Inner regional 7.8% 4.7% 6.3% 29.7% 51.6% 0.0% 100.0% 64 
Outer regional 1.4% 4.2% 15.5% 16.9% 59.2% 2.8% 100.0% 71 
This school encourages feedback from me 
as a member of the school community 
Major cities 1.4% 5.5% 15.9% 44.4% 30.9% 1.8% 100.0% 559 
Inner regional 3.1% 7.8% 17.2% 37.5% 32.8% 1.6% 100.0% 64 
Outer regional 1.4% 5.6% 11.3% 38.0% 40.8% 2.8% 100.0% 71 
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Survey question Geolocation 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
My child's school offers positive parenting 
courses/information that helps me support 
my child's learning. 
Major cities 1.8% 8.2% 24.4% 42.5% 19.5% 3.6% 100.0% 558 
Inner regional 1.6% 10.9% 21.9% 50.0% 14.1% 1.6% 100.0% 64 
Outer regional 1.4% 4.2% 11.3% 42.3% 40.8% 0.0% 100.0% 71 
Teachers at this school help me to support 
my child's learning 
Major cities 1.3% 4.3% 14.7% 48.4% 30.8% 0.5% 100.0% 556 
Inner regional 4.7% 6.3% 7.8% 43.8% 37.5% 0.0% 100.0% 64 
Outer regional 0.0% 5.6% 15.5% 38.0% 39.4% 1.4% 100.0% 71 
Parents and teachers at this school think of 
each other as partners in educating our 
children 
Major cities 0.7% 2.9% 14.7% 49.9% 31.0% 0.7% 100.0% 551 
Inner regional 1.6% 6.3% 12.7% 47.6% 31.7% 0.0% 100.0% 63 
Outer regional 0.0% 2.8% 22.5% 42.3% 31.0% 1.4% 100.0% 71 
My child's teacher(s) pay attention to my 
suggestions about my child's learning 
Major cities 0.5% 4.0% 21.0% 41.6% 25.0% 7.8% 100.0% 548 
Inner regional 1.6% 6.3% 15.6% 54.7% 21.9% 0.0% 100.0% 64 
Outer regional 0.0% 1.4% 25.4% 39.4% 23.9% 9.9% 100.0% 71 
Teachers at this school encourage my family 
to contribute to my child's learning goals 
Major cities 0.5% 3.3% 15.5% 45.5% 34.0% 1.1% 100.0% 547 
Inner regional 1.6% 10.9% 6.3% 43.8% 35.9% 1.6% 100.0% 64 
Outer regional 0.0% 5.7% 20.0% 31.4% 41.4% 1.4% 100.0% 70 
This school provides sufficient opportunities 
and time to build a trusting relationship 
with me 
Major cities 1.1% 6.5% 21.3% 46.5% 24.1% 0.6% 100.0% 540 
Inner regional 3.2% 9.5% 11.1% 44.4% 31.7% 0.0% 100.0% 63 
Outer regional 0.0% 5.6% 15.5% 47.9% 26.8% 4.2% 100.0% 71 
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Survey question Geolocation 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
Teachers at school work closely with me to 
meet my child's learning needs 
Major cities 2.4% 8.6% 26.3% 39.9% 21.1% 1.7% 100.0% 544 
Inner regional 4.8% 14.5% 19.4% 33.9% 27.4% 0.0% 100.0% 62 
Outer regional 0.0% 14.1% 12.7% 43.7% 28.2% 1.4% 100.0% 71 
The school gives me helpful information 
about resources that I can use to support 
my child's learning 
Major cities 2.0% 8.6% 24.2% 43.9% 19.8% 1.5% 100.0% 545 
Inner regional 6.3% 14.3% 22.2% 36.5% 19.0% 1.6% 100.0% 63 
Outer regional 1.4% 5.6% 15.5% 43.7% 31.0% 2.8% 100.0% 71 
I often don't understand the 
work/projects/assignments given to my 
child 
Major cities 21.5% 46.7% 15.8% 11.2% 3.1% 1.7% 100.0% 544 
Inner regional 27.0% 41.3% 12.7% 14.3% 1.6% 3.2% 100.0% 63 
Outer regional 18.3% 46.5% 18.3% 7.0% 4.2% 5.6% 100.0% 71 
I know how to help my child do well at 
school 
Major cities 0.9% 7.8% 20.2% 53.6% 17.3% 0.2% 100.0% 539 
Inner regional 4.8% 3.2% 17.5% 58.7% 15.9% 0.0% 100.0% 63 
Outer regional 1.4% 8.5% 16.9% 56.3% 16.9% 0.0% 100.0% 71 
As a parent I have little or no impact on my 
child's academic success 
Major cities 49.8% 41.3% 4.4% 3.3% 0.9% 0.2% 100.0% 542 
Inner regional 58.7% 36.5% 3.2% 1.6% 0.0% 0.0% 100.0% 63 
Outer regional 50.0% 34.3% 12.9% 2.9% 0.0% 0.0% 100.0% 70 
I enjoy talking to my child about what they 
are learning at school and how it applies to 
the real world 
Major cities 1.8% 0.7% 5.0% 45.3% 47.0% 0.2% 100.0% 543 
Inner regional 0.0% 0.0% 1.6% 46.8% 51.6% 0.0% 100.0% 62 
Outer regional 0.0% 0.0% 2.9% 35.7% 61.4% 0.0% 100.0% 70 
Note: Geolocation based on the Australian Statistical Geography Standard (ASGS).  Responses for schools in remote locations not included because of small number of respondents. 
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responsibility Total n 
A child's education is Major cities 0.2% 5.5% 84.1% 9.9% 0.4% 100.0% 546 
Inner regional 1.6% 7.9% 84.1% 6.3% 0.0% 100.0% 63 
Outer regional 1.4% 1.4% 93.0% 4.2% 0.0% 100.0% 71 
Note: Geolocation based on the Australian Statistical Geography Standard (ASGS).  Responses for schools in remote locations not included because of small number of respondents. 
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Table 14 Teacher responses, all items, primary schools only, by sample 
Survey question Sample 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
This school gives parents clear information on how 
children are getting on 
Main 0.0% 1.2% 6.2% 42.0% 49.4% 1.2% 100.0% 81 
CEM 0.0% 4.1% 5.4% 53.4% 37.2% 0.0% 100.0% 148 
This school gives parents clear information on how 
children are getting on 
Main 0.0% 1.2% 6.2% 42.0% 49.4% 1.2% 100.0% 81 
CEM 0.0% 4.1% 5.4% 53.4% 37.2% 0.0% 100.0% 148 
This school provides parents with timely information 
about their children's learning and progress 
Main 0.0% 1.2% 8.6% 46.9% 42.0% 1.2% 100.0% 79 
CEM 0.0% 2.7% 6.1% 51.4% 39.9% 0.0% 100.0% 148 
Teachers at this school respond in a timely manner 
to parents' inquiries 
Main 0.0% 0.0% 5.1% 44.3% 49.4% 1.3% 100.0% 79 
CEM 0.0% 0.7% 2.0% 43.2% 54.1% 0.0% 100.0% 147 
I understand my school's policy/approach to 
engaging with parents to support their children's 
learning outcomes 
Main 0.0% 2.5% 3.8% 39.2% 54.4% 0.0% 100.0% 81 
CEM 0.0% 1.4% 9.5% 34.0% 54.4% 0.7% 100.0% 147 
I am confident that I have the cultural competencies 
to engage with families from diverse backgrounds 
Main 1.2% 6.2% 14.8% 49.4% 28.4% 0.0% 100.0% 80 
CEM 0.7% 6.8% 17.7% 49.7% 23.8% 1.4% 100.0% 146 
I am confident that I have the cultural competency 
to engage with families of Aboriginal or Torres Strait 
Islander background 
Main 0.0% 8.8% 18.8% 45.0% 27.5% 0.0% 100.0% 80 
CEM 2.1% 15.1% 26.0% 41.8% 12.3% 2.7% 100.0% 146 
I believe that it is my role to communicate with 
parents about their children's progress 
Main 0.0% 1.3% 0.0% 17.5% 78.8% 2.5% 100.0% 79 
CEM 0.0% 2.1% 6.2% 24.7% 63.7% 3.4% 100.0% 147 
This school provides clear and easy to access 
opportunities for two-way communication of 
information between teachers and parents 
Main 0.0% 3.8% 2.5% 29.1% 63.3% 1.3% 100.0% 80 
CEM 0.0% 0.7% 4.8% 37.4% 56.5% 0.7% 100.0% 147 
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Survey question Sample 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
Parents are greeted warmly when they contact the 
school 
Main 0.0% 0.0% 3.8% 33.8% 62.5% 0.0% 100.0% 80 
CEM 1.4% 4.1% 7.5% 29.9% 57.1% 0.0% 100.0% 147 
Parents are greeted warmly when they visit the 
school 
Main 0.0% 0.0% 1.3% 32.5% 66.3% 0.0% 100.0% 80 
CEM 1.4% 2.7% 4.1% 29.9% 61.9% 0.0% 100.0% 147 
The principal of this school is very supportive of 
parents and the role they play in their children's 
education 
Main 0.0% 0.0% 6.3% 27.5% 66.3% 0.0% 100.0% 79 
CEM 0.0% 2.0% 5.4% 18.4% 73.5% 0.7% 100.0% 145 
This school encourages feedback from parents and 
the wider school community 
Main 0.0% 1.3% 7.6% 44.3% 46.8% 0.0% 100.0% 79 
CEM 0.0% 2.1% 9.7% 39.3% 49.0% 0.0% 100.0% 145 
Parents are invited to engage with their children's 
learning at the school 
Main 0.0% 2.5% 8.9% 36.7% 51.9% 0.0% 100.0% 79 
CEM 0.7% 1.4% 5.5% 33.8% 58.6% 0.0% 100.0% 146 
This school offers positive parenting 
courses/information that can help families support 
their children's learning 
Main 3.8% 3.8% 21.5% 38.0% 31.6% 1.3% 100.0% 79 
CEM 2.1% 11.0% 16.4% 40.4% 29.5% 0.7% 100.0% 146 
I work hard to build trusting relationships with the 
families of my students 
Main 0.0% 0.0% 0.0% 26.6% 73.4% 0.0% 100.0% 77 
CEM 0.0% 0.7% 0.7% 31.5% 65.8% 1.4% 100.0% 146 
As a teacher, I am confident I know how to help 
parents support their children's learning 
Main 0.0% 0.0% 1.3% 48.1% 44.2% 6.5% 100.0% 79 
CEM 0.0% 0.7% 5.5% 44.5% 47.3% 2.1% 100.0% 145 
I feel confident in my ability to build effective 
relationships with the families of the children I teach 
Main 0.0% 0.0% 0.0% 32.9% 63.3% 3.8% 100.0% 78 
CEM 0.0% 0.7% 0.7% 36.6% 60.7% 1.4% 100.0% 146 
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Survey question Sample 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
Teachers at this school work with parents to discuss 
their children's individual needs 
Main 0.0% 0.0% 3.8% 35.9% 59.0% 1.3% 100.0% 77 
CEM 0.0% 0.7% 4.1% 36.3% 58.9% 0.0% 100.0% 145 
This school discusses the parent engagement 
expectations required of staff on a regular basis 
Main 1.3% 6.5% 15.6% 45.5% 31.2% 0.0% 100.0% 77 
CEM 0.7% 4.1% 10.3% 42.8% 42.1% 0.0% 100.0% 146 
Teachers at this school encourage parents to 
contribute to their children's learning goals 
Main 0.0% 5.2% 11.7% 44.2% 39.0% 0.0% 100.0% 77 
CEM 0.7% 6.2% 13.7% 40.4% 39.0% 0.0% 100.0% 146 
Most parents understand the 
work/projects/assignments I give to their children 
Main 0.0% 14.3% 14.3% 57.1% 7.8% 6.5% 100.0% 77 
CEM 0.7% 5.5% 22.6% 55.5% 11.6% 4.1% 100.0% 145 
Most parents of the children that I teach know how 
to support their children's learning 
Main 0.0% 19.5% 37.7% 33.8% 6.5% 2.6% 100.0% 77 
CEM 0.0% 15.9% 29.7% 42.8% 9.7% 2.1% 100.0% 146 
Parents pay attention to my suggestions about how 
they can help or support their children's learning 
Main 0.0% 9.1% 24.7% 59.7% 3.9% 2.6% 100.0% 77 
CEM 0.0% 5.5% 24.7% 53.4% 14.4% 2.1% 100.0% 145 
Most parents of the children I teach reinforce at 
home what their children learn in class 
Main 0.0% 13.0% 53.2% 24.7% 2.6% 6.5% 100.0% 77 
CEM 0.0% 11.0% 35.9% 38.6% 10.3% 4.1% 100.0% 146 
Teachers at this school give parents practical 
information they can use at home to support their 
children's learning 
Main 0.0% 2.6% 16.9% 55.8% 23.4% 1.3% 100.0% 81 
CEM 0.7% 3.4% 14.4% 50.0% 31.5% 0.0% 100.0% 148 
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responsibility Total n 
A child's education is Main 0.0% 2.6% 88.3% 9.1% 0.0% 100.0% 77 
CEM 0.0% 4.1% 91.8% 4.1% 0.0% 100.0% 146 
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Table 15 Teacher responses, all items, main sample only, by school level 
Survey question School level 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
This school gives parents clear information on how 
children are getting on 
Primary 0.0% 1.2% 6.2% 42.0% 49.4% 1.2% 100.0% 81 
Secondary 0.5% 2.6% 4.6% 53.3% 39.0% 0.0% 100.0% 195 
Combined 0.0% 0.0% 0.0% 38.9% 61.1% 0.0% 100.0% 18 
This school provides parents with timely 
information about their children's learning and 
progress 
Primary 0.0% 1.2% 8.6% 46.9% 42.0% 1.2% 100.0% 81 
Secondary 1.0% 1.0% 8.2% 51.0% 38.7% 0.0% 100.0% 194 
Combined 0.0% 0.0% 0.0% 44.4% 55.6% 0.0% 100.0% 18 
Teachers at this school respond in a timely manner 
to parents' inquiries 
Primary 0.0% 0.0% 5.1% 44.3% 49.4% 1.3% 100.0% 79 
Secondary 0.5% 0.5% 4.7% 49.7% 44.6% 0.0% 100.0% 193 
Combined 0.0% 0.0% 0.0% 61.1% 38.9% 0.0% 100.0% 18 
I understand my school's policy/approach to 
engaging with parents to support their children's 
learning outcomes 
Primary 0.0% 2.5% 3.8% 39.2% 54.4% 0.0% 100.0% 79 
Secondary 1.6% 2.6% 4.2% 44.0% 47.6% 0.0% 100.0% 191 
Combined 0.0% 0.0% 0.0% 35.3% 64.7% 0.0% 100.0% 17 
I am confident that I have the cultural 
competencies to engage with families from diverse 
backgrounds 
Primary 1.2% 6.2% 14.8% 49.4% 28.4% 0.0% 100.0% 81 
Secondary 0.5% 6.8% 17.7% 43.2% 31.8% 0.0% 100.0% 192 
Combined 0.0% 0.0% 11.8% 58.8% 29.4% 0.0% 100.0% 17 
I am confident that I have the cultural competency 
to engage with families of Aboriginal or Torres 
Strait Islander background 
Primary 0.0% 8.8% 18.8% 45.0% 27.5% 0.0% 100.0% 80 
Secondary 0.5% 11.5% 23.4% 41.7% 22.9% 0.0% 100.0% 192 
Combined 5.9% 5.9% 0.0% 58.8% 29.4% 0.0% 100.0% 17 
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Survey question School level 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
I believe that it is my role to communicate with 
parents about their children's progress 
Primary 0.0% 1.3% 0.0% 17.5% 78.8% 2.5% 100.0% 80 
Secondary 1.1% 0.5% 4.7% 36.3% 55.3% 2.1% 100.0% 190 
Combined 0.0% 0.0% 0.0% 23.5% 76.5% 0.0% 100.0% 17 
This school provides clear and easy to access 
opportunities for two-way communication of 
information between teachers and parents 
Primary 0.0% 3.8% 2.5% 29.1% 63.3% 1.3% 100.0% 79 
Secondary 1.1% 2.1% 8.9% 47.4% 40.5% 0.0% 100.0% 190 
Combined 0.0% 0.0% 0.0% 29.4% 70.6% 0.0% 100.0% 17 
Parents are greeted warmly when they contact the 
school 
Primary 0.0% 0.0% 3.8% 33.8% 62.5% 0.0% 100.0% 80 
Secondary 0.5% 0.5% 3.7% 36.0% 58.2% 1.1% 100.0% 189 
Combined 0.0% 0.0% 0.0% 25.0% 75.0% 0.0% 100.0% 16 
Parents are greeted warmly when they visit the 
school 
Primary 0.0% 0.0% 1.3% 32.5% 66.3% 0.0% 100.0% 80 
Secondary 0.5% 0.5% 2.6% 35.4% 59.8% 1.1% 100.0% 189 
Combined 0.0% 0.0% 0.0% 25.0% 75.0% 0.0% 100.0% 16 
The principal of this school is very supportive of 
parents and the role they play in their children's 
education 
Primary 0.0% 0.0% 6.3% 27.5% 66.3% 0.0% 100.0% 80 
Secondary 1.1% 0.5% 4.3% 30.5% 63.6% 0.0% 100.0% 187 
Combined 0.0% 0.0% 6.3% 12.5% 81.3% 0.0% 100.0% 16 
This school encourages feedback from parents and 
the wider school community 
Primary 0.0% 1.3% 7.6% 44.3% 46.8% 0.0% 100.0% 79 
Secondary 1.1% 1.1% 8.5% 40.7% 48.1% 0.5% 100.0% 189 
Combined 0.0% 0.0% 6.3% 25.0% 68.8% 0.0% 100.0% 16 
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Survey question School level 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
Parents are invited to engage with their children's 
learning at the school 
Primary 0.0% 2.5% 8.9% 36.7% 51.9% 0.0% 100.0% 79 
Secondary 0.5% 6.9% 21.2% 35.4% 34.9% 1.1% 100.0% 189 
Combined 0.0% 0.0% 12.5% 37.5% 50.0% 0.0% 100.0% 16 
This school offers positive parenting 
courses/information that can help families support 
their children's learning 
Primary 3.8% 3.8% 21.5% 38.0% 31.6% 1.3% 100.0% 79 
Secondary 1.6% 18.0% 29.6% 29.6% 18.0% 3.2% 100.0% 189 
Combined 0.0% 12.5% 18.8% 37.5% 31.3% 0.0% 100.0% 16 
I work hard to build trusting relationships with the 
families of my students 
Primary 0.0% 0.0% 0.0% 26.6% 73.4% 0.0% 100.0% 79 
Secondary 0.5% 2.1% 14.3% 48.7% 34.4% 0.0% 100.0% 189 
Combined 0.0% 0.0% 6.3% 56.3% 37.5% 0.0% 100.0% 16 
As a teacher, I am confident I know how to help 
parents support their children's learning 
Primary 0.0% 0.0% 1.3% 48.1% 44.2% 6.5% 100.0% 77 
Secondary 0.5% 3.7% 14.8% 51.3% 28.0% 1.6% 100.0% 189 
Combined 0.0% 0.0% 6.3% 50.0% 43.8% 0.0% 100.0% 16 
I feel confident in my ability to build effective 
relationships with the families of the children I 
teach 
Primary 0.0% 0.0% 0.0% 32.9% 63.3% 3.8% 100.0% 79 
Secondary 0.5% 1.6% 11.2% 50.0% 35.6% 1.1% 100.0% 188 
Combined 0.0% 0.0% 0.0% 62.5% 31.3% 6.3% 100.0% 16 
Teachers at this school work with parents to 
discuss their children's individual needs 
Primary 0.0% 0.0% 3.8% 35.9% 59.0% 1.3% 100.0% 78 
Secondary 0.5% 2.6% 10.6% 57.7% 28.6% 0.0% 100.0% 189 
Combined 0.0% 0.0% 0.0% 75.0% 25.0% 0.0% 100.0% 16 
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Survey question School level 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
This school discusses the parent engagement 
expectations required of staff on a regular basis 
Primary 1.3% 6.5% 15.6% 45.5% 31.2% 0.0% 100.0% 77 
Secondary 2.1% 13.2% 20.6% 41.3% 22.2% 0.5% 100.0% 189 
Combined 0.0% 0.0% 31.3% 31.3% 37.5% 0.0% 100.0% 16 
Teachers at this school encourage parents to 
contribute to their children's learning goals 
Primary 0.0% 5.2% 11.7% 44.2% 39.0% 0.0% 100.0% 77 
Secondary 1.1% 7.4% 22.3% 48.9% 19.7% 0.5% 100.0% 188 
Combined 0.0% 6.3% 6.3% 50.0% 37.5% 0.0% 100.0% 16 
Most parents understand the 
work/projects/assignments I give to their children 
Primary 0.0% 14.3% 14.3% 57.1% 7.8% 6.5% 100.0% 77 
Secondary 2.7% 29.4% 43.3% 20.9% 1.6% 2.1% 100.0% 187 
Combined 0.0% 6.3% 37.5% 37.5% 12.5% 6.3% 100.0% 16 
Most parents of the children that I teach know 
how to support their children's learning 
Primary 0.0% 19.5% 37.7% 33.8% 6.5% 2.6% 100.0% 77 
Secondary 4.8% 29.0% 33.3% 30.1% 0.5% 2.2% 100.0% 186 
Combined 0.0% 12.5% 56.3% 18.8% 6.3% 6.3% 100.0% 16 
Parents pay attention to my suggestions about 
how they can help or support their children's 
learning 
Primary 0.0% 9.1% 24.7% 59.7% 3.9% 2.6% 100.0% 77 
Secondary 2.7% 7.0% 28.0% 54.3% 6.5% 1.6% 100.0% 186 
Combined 0.0% 12.5% 31.3% 56.3% 0.0% 0.0% 100.0% 16 
Most parents of the children I teach reinforce at 
home what their children learn in class 
Primary 0.0% 13.0% 53.2% 24.7% 2.6% 6.5% 100.0% 77 
Secondary 8.0% 33.7% 38.5% 16.6% 0.5% 2.7% 100.0% 187 
Combined 0.0% 12.5% 56.3% 25.0% 0.0% 6.3% 100.0% 16 
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Survey question School level 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
Teachers at this school give parents practical 
information they can use at home to support their 
children's learning 
Primary 0.0% 2.6% 16.9% 55.8% 23.4% 1.3% 100.0% 77 
Secondary 2.7% 9.1% 27.8% 51.3% 7.5% 1.6% 100.0% 187 
Combined 0.0% 6.3% 37.5% 50.0% 6.3% 0.0% 100.0% 16 
 
















responsibility Total n 
A child's education is Primary 0.0% 2.6% 88.3% 9.1% 0.0% 100.0% 77 
Secondary 1.1% 5.9% 86.1% 7.0% 0.0% 100.0% 187 
Combined 0.0% 6.3% 93.8% 0.0% 0.0% 100.0% 16 
 Measuring Parent Engagement: Final Report 65 
Table 16 Teacher responses, all items, main sample primary schools only, by geographic location 
Survey question Sample 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
This school gives parents clear information 
on how children are getting on 
Major cities 0.0% 0.0% 5.9% 39.2% 52.9% 2.0% 100.0% 216 
Regional/remote 0.0% 3.3% 6.7% 46.7% 43.3% 0.0% 100.0% 78 
This school provides parents with timely 
information about their children's learning 
and progress 
Major cities 0.0% 0.0% 7.8% 51.0% 39.2% 2.0% 100.0% 215 
Regional/remote 0.0% 3.3% 10.0% 40.0% 46.7% 0.0% 100.0% 78 
Teachers at this school respond in a timely 
manner to parents' inquiries 
Major cities 0.0% 0.0% 6.1% 42.9% 51.0% 0.0% 100.0% 212 
Regional/remote 0.0% 0.0% 3.3% 46.7% 46.7% 3.3% 100.0% 78 
I understand my school's policy/approach to 
engaging with parents to support their 
children's learning outcomes 
Major cities 0.0% 4.1% 4.1% 38.8% 53.1% 0.0% 100.0% 210 
Regional/remote 0.0% 0.0% 3.3% 40.0% 56.7% 0.0% 100.0% 77 
I am confident that I have the cultural 
competencies to engage with families from 
diverse backgrounds 
Major cities 2.0% 7.8% 17.6% 47.1% 25.5% 0.0% 100.0% 212 
Regional/remote 0.0% 3.3% 10.0% 53.3% 33.3% 0.0% 100.0% 78 
I am confident that I have the cultural 
competency to engage with families of 
Aboriginal or Torres Strait Islander 
background 
Major cities 0.0% 12.0% 24.0% 44.0% 20.0% 0.0% 100.0% 211 
Regional/remote 0.0% 3.3% 10.0% 46.7% 40.0% 0.0% 100.0% 78 
I believe that it is my role to communicate 
with parents about their children's progress 
Major cities 0.0% 0.0% 0.0% 14.0% 84.0% 2.0% 100.0% 209 
Regional/remote 0.0% 3.3% 0.0% 23.3% 70.0% 3.3% 100.0% 78 
This school provides clear and easy to 
access opportunities for two-way 
communication of information between 
teachers and parents 
Major cities 0.0% 4.0% 2.0% 30.0% 62.0% 2.0% 100.0% 209 
Regional/remote 0.0% 3.4% 3.4% 27.6% 65.5% 0.0% 100.0% 77 
Parents are greeted warmly when they 
contact the school 
Major cities 0.0% 0.0% 4.0% 38.0% 58.0% 0.0% 100.0% 208 
Regional/remote 0.0% 0.0% 3.3% 26.7% 70.0% 0.0% 100.0% 77 
 Measuring Parent Engagement: Final Report 66 
Survey question Sample 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
Parents are greeted warmly when they visit 
the school 
Major cities 0.0% 0.0% 2.0% 36.0% 62.0% 0.0% 100.0% 207 
Regional/remote 0.0% 0.0% 0.0% 26.7% 73.3% 0.0% 100.0% 78 
The principal of this school is very 
supportive of parents and the role they play 
in their children's education 
Major cities 0.0% 0.0% 10.0% 30.0% 60.0% 0.0% 100.0% 205 
Regional/remote 0.0% 0.0% 0.0% 23.3% 76.7% 0.0% 100.0% 78 
This school encourages feedback from 
parents and the wider school community 
Major cities 0.0% 0.0% 10.2% 49.0% 40.8% 0.0% 100.0% 206 
Regional/remote 0.0% 3.3% 3.3% 36.7% 56.7% 0.0% 100.0% 78 
Parents are invited to engage with their 
children's learning at the school 
Major cities 0.0% 2.0% 12.2% 38.8% 46.9% 0.0% 100.0% 206 
Regional/remote 0.0% 3.3% 3.3% 33.3% 60.0% 0.0% 100.0% 78 
This school offers positive parenting 
courses/information that can help families 
support their children's learning 
Major cities 6.1% 4.1% 24.5% 40.8% 22.4% 2.0% 100.0% 206 
Regional/remote 0.0% 3.3% 16.7% 33.3% 46.7% 0.0% 100.0% 78 
I work hard to build trusting relationships 
with the families of my students 
Major cities 0.0% 0.0% 0.0% 26.5% 73.5% 0.0% 100.0% 206 
Regional/remote 0.0% 0.0% 0.0% 26.7% 73.3% 0.0% 100.0% 78 
As a teacher, I am confident I know how to 
help parents support their children's 
learning 
Major cities 0.0% 0.0% 2.1% 46.8% 44.7% 6.4% 100.0% 204 
Regional/remote 0.0% 0.0% 0.0% 50.0% 43.3% 6.7% 100.0% 78 
I feel confident in my ability to build 
effective relationships with the families of 
the children I teach 
Major cities 0.0% 0.0% 0.0% 28.6% 65.3% 6.1% 100.0% 205 
Regional/remote 0.0% 0.0% 0.0% 40.0% 60.0% 0.0% 100.0% 78 
Teachers at this school work with parents to 
discuss their children's individual needs 
Major cities 0.0% 0.0% 4.2% 33.3% 60.4% 2.1% 100.0% 205 
Regional/remote 0.0% 0.0% 3.3% 40.0% 56.7% 0.0% 100.0% 78 
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Survey question Sample 
Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A Total n 
This school discusses the parent 
engagement expectations required of staff 
on a regular basis 
Major cities 2.1% 10.4% 16.7% 50.0% 20.8% 0.0% 100.0% 205 
Regional/remote 0.0% 0.0% 13.8% 37.9% 48.3% 0.0% 100.0% 77 
Teachers at this school encourage parents 
to contribute to their children's learning 
goals 
Major cities 0.0% 6.3% 14.6% 43.8% 35.4% 0.0% 100.0% 204 
Regional/remote 0.0% 3.4% 6.9% 44.8% 44.8% 0.0% 100.0% 77 
Most parents understand the 
work/projects/assignments I give to their 
children 
Major cities 0.0% 18.8% 12.5% 50.0% 10.4% 8.3% 100.0% 203 
Regional/remote 0.0% 6.9% 17.2% 69.0% 3.4% 3.4% 100.0% 77 
Most parents of the children that I teach 
know how to support their children's 
learning 
Major cities 0.0% 18.8% 31.3% 37.5% 8.3% 4.2% 100.0% 203 
Regional/remote 0.0% 20.7% 48.3% 27.6% 3.4% 0.0% 100.0% 76 
Parents pay attention to my suggestions 
about how they can help or support their 
children's learning 
Major cities 0.0% 8.3% 22.9% 60.4% 4.2% 4.2% 100.0% 202 
Regional/remote 0.0% 10.3% 27.6% 58.6% 3.4% 0.0% 100.0% 77 
Most parents of the children I teach 
reinforce at home what their children learn 
in class 
Major cities 0.0% 14.6% 54.2% 20.8% 2.1% 8.3% 100.0% 203 
Regional/remote 0.0% 10.3% 51.7% 31.0% 3.4% 3.4% 100.0% 77 
Teachers at this school give parents 
practical information they can use at home 
to support their children's learning 
Major cities 0.0% 4.2% 16.7% 50.0% 27.1% 2.1% 100.0% 203 
Regional/remote 0.0% 0.0% 17.2% 65.5% 17.2% 0.0% 100.0% 77 
Note: Geolocation based on the Australian Statistical Geography Standard (ASGS).  Inner regional, outer regional and remote schools are reported together because there were too few 
respondents in inner regional and remote schools. 
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responsibility Total n 
A child's education is Major cities 0.5% 3.9% 90.2% 5.4% 0.0% 100.0% 204 
Inner regional 1.3% 7.9% 78.9% 11.8% 0.0% 100.0% 76 
Note: Geolocation based on the Australian Statistical Geography Standard (ASGS).  Inner regional, outer regional and remote schools are reported together because there were too few 
respondents in inner regional and remote schools. 
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Appendix 3 
Questionnaires 
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The Australian Council for Educational Research (ACER) is working with the Australian Research Alliance 
for Children and Youth (ARACY) to develop a toolkit to support schools in their parent engagement 
efforts. This will include a survey to measure levels of engagement within school communities, and to 
assist with monitoring changes over time. 
 
The following survey is part of a national trial to test the quality of the questions for parents/carers.  
 
This will ensure that the questions collect adequate information. It should take approximately 10 
minutes to complete and is both completely anonymous and voluntary. 
 
The focus of the survey is on what families do to support their child’s learning, and what schools do to 
support these endeavours. By measuring aspects of parent engagement, schools can work to improve 
the learning outcomes of their students, and help ensure all children can be successful learners with 
support from their families, teachers and school communities. 
 
ACER hopes that the questions will provide you with an opportunity to reflect on how you engage in 
and support your child's learning. 
All responses are anonymous as part of the trial phase and results will not be reported to schools or 
education departments. Please note, feedback from the trial phase will be used to modify the survey 
and assess if the survey can be used to adequately measure parent engagement. 
 
By answering the following survey questions, you consent to sharing your responses with ACER. Please 
see the Privacy Statement for further information about how ACER handles your personal information. 
If you have any questions or feedback about this survey or the project, please contact Jo Doyle 
(jo.doyle@acer.org) or Sheldon Rothman (sheldon.rothman@acer.org), or telephone 03 9277 5555. 
 




Dr Sheldon Rothman 
Australian Council for Educational Research 
 
The Project Director Dr Sheldon Rothman has been granted Ethics Approval to conduct this Parent 
Engagement Survey. ACER staff follow the Code of Ethics for Conducting Research and the Code of 
Ethics for Conducting Human Research. 
 
I have read the above information and I consent to participate in this survey  
 
  ο Yes   ο No    
 
 




As you complete this survey, please consider your responses based on one child only. Even if you have 
more than one child at this school and your experiences are different for each child, please keep one 
child in mind for all of your responses. This will make it easier for you to complete the survey. 
 
 
  1  Please select your child's school from the list as you start typing.  
 Drop down list of preloaded schools 
  
    2  What year level is this child in? Please enter whole years only   
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<---------------------Page Break--------------------->  
 
    3  How long has this child been enrolled in this school?  Please enter whole years only   
 
 
        4  What is this child's gender?  




ο Other  
   5  What is your relationship to the child?  
     ο Parent   ο Guardian        6  What is your gender?  




ο Other  
 
 
<---------------------Page Break--------------------->  
 
   7  Is this child of Aboriginal or Torres Strait Islander origin?  
    
 
ο No 
ο Yes, Aboriginal 
ο Yes, Torres Strait Islander 
ο Both, Aboriginal and Torres Strait Islander origin 
 
   8  What is the main language you speak at home?  
     ο English   ο Other, please specify         9  Does this child have a physical or intellectual disability?  
    
 
ο No 
ο Yes, intellectual 
ο Yes, physical 




<---------------------Page Break--------------------->  
 
    Strongly disagree Disagree Neutral Agree 
Strongly 
agree N/A 
10  My child's school gives me clear information on how 
my child is getting on   
 
ο ο ο ο ο ο 
 11  I feel comfortable communicating with the school 
about my child's learning and progress   
 
ο ο ο ο ο ο 
 12  My child's teachers respond in a timely manner to 
my questions   
 
ο ο ο ο ο ο 
 13  Teachers at this school take time to help me 
understand what my child is learning   
 
ο ο ο ο ο ο 
 14  I believe it is my responsibility to regularly 
communicate with my child's teacher(s)   
 
ο ο ο ο ο ο 
 15  When my child's teacher contacts me, it is usually 
about something positive   
 
ο ο ο ο ο ο 
 16  My child's school provides clear and easy to access 
opportunities for two-way communication between 
parents and school staff 
  
 




<---------------------Page Break--------------------->  
 
   Strongly Disagree Neutral Agree Strongly N/A 
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disagree agree 
17  I feel comfortable visiting my child's school  
 
ο ο ο ο ο ο 
 
18  I am greeted warmly when I call my child's school  
 
ο ο ο ο ο ο 
 
19  I am greeted warmly when I visit my child's school  
 
ο ο ο ο ο ο 
 20  The principal of this school is very supportive of 




ο ο ο ο ο ο 
 21  This school encourages feedback from me as a 
member of the school community   
 
ο ο ο ο ο ο 
 22  My child's school offers positive parenting 




ο ο ο ο ο ο 
 
 
<---------------------Page Break--------------------->  
 
   Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A 
23  Teachers at this school help me to support my 
child's learning   
 
ο ο ο ο ο ο 
 24  Parents and teachers at this school think of each 
other as partners in educating our children   
 
ο ο ο ο ο ο 
 25  My child's teacher(s) pay attention to my 
suggestions about my child's learning   
 
ο ο ο ο ο ο 
 26  Teachers at this school encourage my family to 
contribute to my child's learning goals   
 
ο ο ο ο ο ο 
 27  This school provides sufficient opportunities and 
time to build a trusting relationship with me   
 
ο ο ο ο ο ο 
 28  Teachers at school work closely with me to meet
my child's learning needs   
 
ο ο ο ο ο ο 
 29  The school gives me helpful information about 








<---------------------Page Break--------------------->  
 
   30  A child's education is..  
    
 
ο totally the parents' responsibility 
ο mostly the parents' responsibility 
ο equal responsibility between the parents and teachers 
ο mostly the teacher's responsibility 




<---------------------Page Break--------------------->  
 
   Strongly 
disagree Disagree Neutral Agree 
Strongly 
agree N/A 
31  I often don't understand the 
work/projects/assignments given to my child   
 
ο ο ο ο ο ο 
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32  I know how to help my child do well at school  
 
ο ο ο ο ο ο 
 33  As a parent I have little or no impact on my child's 
academic success   
 
ο ο ο ο ο ο 
 34  I enjoy talking to my child about what they are 




ο ο ο ο ο ο 
 
 
<---------------------Page Break--------------------->  
 
   35  Do you have any additional comments about the nature or significance of parent engagement?  
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Measuring Parent Engagement:  
Teacher Survey 
Dear Educator, 
The Australian Council for Educational Research (ACER) is working with the Australian Research Alliance 
for Children and Youth (ARACY) to develop a toolkit to support schools in their parent engagement 
efforts. This will include a survey to measure levels of engagement within school communities, and to 
assist with monitoring changes over time. 
The following survey is part of a national trial to test the validity of the questions for teachers and other 
school staff.  This will ensure that the questions collect adequate information. It should take 
approximately 10 minutes to complete and is both completely anonymous and voluntary. 
The focus of the survey is on what families do to support their child’s learning, and what schools do to 
support these endeavours. By measuring aspects of parent engagement, schools can work to improve 
the learning outcomes of their students, and help ensure all children can be successful learners with 
support from their families, teachers and school communities. 
ACER hopes that the survey questions will provide you with an opportunity to reflect on how you 
engage with families to support learning in and out of the classroom. All responses are anonymous as 
part of the trial phase and results will not be reported to schools or education departments. Please 
note, feedback from the trial phase will be used to modify the survey and assess if the survey can be 
used to adequately measure parent engagement. 
By answering the following survey questions you consent to sharing your responses with ACER. Please 
see the Privacy Statement for further information about how ACER handles your personal information. 
If you have any questions or feedback about this survey or the project, please contact Jo Doyle 
(jo.doyle@acer.org) or Dr Sheldon Rothman (sheldon.rothman@acer.org) on telephone 03 9277 5555. 




Dr Sheldon Rothman 
Australian Council for Educational Research 
 
The Project Director, Dr Sheldon Rothman has been granted Ethics Approval to conduct this Parent 
Engagement Survey. ACER staff follow the Code of Ethics for Conducting Research and the Code of 
Ethics for Conducting Human Research. 
 
I have read the above information and I consent to participate in this survey   
 
  ο Yes   ο No    
 
 
<---------------------Page Break--------------------->  
 
  Please select your school from the list as you start typing.  
Drop down list  
  
  What type of school do you teach in?  
    
 
ο Primary school 
ο Secondary school 
ο Combined primary/secondary school 
ο Senior college (11-12 or 10-12 only) 
ο Specialist/support school 
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What is your role in the school where you currently teach? (include primary or secondary where 
appropriate) 
Please select all that apply. 







❐ Year 1 teacher 
❐ Year 2 teacher 
❐ Year 3 teacher 
❐ Year 4 teacher 
❐ Year 5 teacher 
❐ Year 6 teacher 
❐ Year 7 teacher 
❐ Ungraded teacher 
❐ Subject specialist 
❐ Special needs 
❐ Indigenous/Cultural Liaison 
❐ School Counsellor 
❐ Teacher/Librarian 
❐ TESOL 
❐ Assistant Principal 
❐ Principal 








What is your role in the school where you currently teach? (include primary or secondary where 
appropriate) 






❐ Year 7-10/8-10 teacher 
❐ Year 11-12 teacher 
❐ Year 7-12/8-12 teacher 
❐ Special needs 
❐ Indigenous/Cultural Liaison 
❐ School Counsellor 
❐ Teacher/Librarian 
❐ TESOL 
❐ Head of Faculty/Faculty Coordinator 
❐ Pastoral Care Leader/Year Level Coordinator 
❐ Assistant Principal 
❐ Principal 








What is your role in the school where you currently teach? (include primary or secondary where 
appropriate) 
Please select all that apply. 








❐ Year 1 teacher 
❐ Year 2 teacher 
❐ Year 3 teacher 
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❐ Year 4 teacher 
❐ Year 5 teacher 
❐ Year 6 teacher 
❐ Year 7 teacher 
❐ Year 7-10/8-10 teacher 
❐ Year 11-12 teacher 
❐ Year 7-12/8-12 teacher 
❐ Ungraded teacher 
❐ Subject specialist 
❐ Special needs 
❐ Indigenous/Cultural Liaison 
❐ School Counsellor 
❐ Teacher/Librarian 
❐ TESOL 
❐ Head of Faculty/Faculty Coordinator 
❐ Pastoral Care Leader/Year Level Coordinator 
❐ Assistant Principal 
❐ Principal 
❐ Other, please specify  
 
 
<---------------------Page Break--------------------->  
 
    Strongly disagree Disagree Neutral Agree 
Strongly 
agree N/A 
4 This school gives parents clear information on how 
children are getting on   
 
ο ο ο ο ο ο 
 5 This school provides parents with timely information 
about their children's learning and progress   
 
ο ο ο ο ο ο 
 6 Teachers at this school respond in a timely manner 
to parents' inquiries   
 
ο ο ο ο ο ο 
 7 I understand my school's policy/approach to 




ο ο ο ο ο ο 
 8 I am confident that I have the cultural competencies 
to engage with families from diverse backgrounds   
 
ο ο ο ο ο ο 
 9 I am confident that I have the cultural competency 




ο ο ο ο ο ο 
 10 I believe that it is my role to communicate with 
parents about their children's progress   
 
ο ο ο ο ο ο 
 11 This school provides clear and easy to access 
opportunities for two-way communication of 
information between teachers and parents 
  
 




<---------------------Page Break--------------------->  
 
    Strongly disagree Disagree Neutral Agree 
Strongly 
agree N/A 
12 Parents are greeted warmly when they contact the 
school   
 
ο ο ο ο ο ο 
 13 Parents are greeted warmly when they visit the 
school   
 
ο ο ο ο ο ο 
 
 
 Measuring Parent Engagement: Final Report 77 
14 The principal of this school is very supportive of 




ο ο ο ο ο ο 
 15 This school encourages feedback from parents and 
the wider school community   
 
ο ο ο ο ο ο 
 16 Parents are invited to engage with their children's 
learning at the school   
 
ο ο ο ο ο ο 
 17 This school offers positive parenting 
courses/information that can help families support 
their children's learning 
  
 
ο ο ο ο ο ο 
 
 
<---------------------Page Break--------------------->  
 
    Strongly disagree Disagree Neutral Agree 
Strongly 
agree N/A 
18 I work hard to build trusting relationships with the 
families of my students   
 
ο ο ο ο ο ο 
 19 As a teacher, I am confident I know how to help 
parents support their children's learning   
 
ο ο ο ο ο ο 
 20 I feel confident in my ability to build effective 




ο ο ο ο ο ο 
 21 Teachers at this school work with parents to 
discuss their children's individual needs   
 
ο ο ο ο ο ο 
 22 This school discusses the parent engagement 
expectations required of staff on a regular basis   
 
ο ο ο ο ο ο 
 23 Teachers at this school encourage parents to 
contribute to their children's learning goals   
 





<---------------------Page Break--------------------->  
 
   24 A child's education is:  
    
 
ο Totally the parents' responsibility 
ο Mostly the parents' responsibility 
ο Equal responsibility between parents and teachers 
ο Mostly the teacher’s responsibility 




<---------------------Page Break--------------------->  
 
    Strongly disagree Disagree Neutral Agree 
Strongly 
agree N/A 
25 Most parents understand the 
work/projects/assignments I give to their children   
 
ο ο ο ο ο ο 
 26 Most parents of the children that I teach know how 
to support their children's learning   
 
ο ο ο ο ο ο 
 27 Parents pay attention to my suggestions about how 
they can help or support their children's learning   
 
ο ο ο ο ο ο 
 28 Most parents of the children I teach reinforce at 
home what their children learn in class   
 
ο ο ο ο ο ο 
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29 Teachers at this school give parents practical 




ο ο ο ο ο ο 
 
 
<---------------------Page Break--------------------->  
 
    30 How many years of teaching experience do you have?  Whole numbers only. Include this year as a full year.   
 
 
       
  
31 How many years have you been at this school?  










ο Yes, please specify  
ο No 
ο Don't know  
 
 
<---------------------Page Break--------------------->  
 
   33 Do you have any additional comments about the nature or significance of parent engagement?  
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Appendix 4 
Reports to schools and school responses 
 
After the closing date of the surveys, ACER provided each participating school with summary 
tables.  Responses to each item were reported for each survey that had five or more 
respondents. 
A sample copy is shown on the following pages. 
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Table 17 Sample summary tables provided to schools 
Parent survey responses, by school 
School:    
 1 Strongly disagree 2 Disagree 3 Neutral 4 Agree 5 Strongly agree 6 N/A Total 
My child's school gives me clear information on how 
my child is getting on 
Count 4 22 25 78 27 4 160 
Row N % 2.5% 13.8% 15.6% 48.8% 16.9% 2.5% 100.0% 
I feel comfortable communicating with the school 
about my child's learning and progress 
Count 6 11 34 71 37 1 160 
Row N % 3.8% 6.9% 21.3% 44.4% 23.1% 0.6% 100.0% 
My child's teachers respond in a timely manner to 
my questions 
Count 3 9 42 56 22 26 158 
Row N % 1.9% 5.7% 26.6% 35.4% 13.9% 16.5% 100.0% 
Teachers at this school take time to help me 
understand what my child is learning 
Count 3 30 40 52 18 13 156 
Row N % 1.9% 19.2% 25.6% 33.3% 11.5% 8.3% 100.0% 
I believe it is my responsibility to regularly 
communicate with my child's teacher(s) 
Count 2 27 48 51 26 0 154 
Row N % 1.3% 17.5% 31.2% 33.1% 16.9% 0.0% 100.0% 
When my child's teacher contacts me, it is usually 
about something positive 
Count 10 18 44 23 6 54 155 
Row N % 6.5% 11.6% 28.4% 14.8% 3.9% 34.8% 100.0% 
My child's school provides clear and easy to access 
opportunities for two-way communication between 
parents and school staff 
Count 7 28 33 57 28 1 154 
Row N % 4.5% 18.2% 21.4% 37.0% 18.2% 0.6% 100.0% 
I feel comfortable visiting my child's school Count 1 6 18 57 70 0 152 
Row N % 0.7% 3.9% 11.8% 37.5% 46.1% 0.0% 100.0% 
I am greeted warmly when I call my child's school Count 0 3 17 58 68 6 152 
Row N % 0.0% 2.0% 11.2% 38.2% 44.7% 3.9% 100.0% 
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Parent survey responses, by school 
School:    
 1 Strongly disagree 2 Disagree 3 Neutral 4 Agree 5 Strongly agree 6 N/A Total 
I am greeted warmly when I visit my child's school Count 0 2 22 56 69 3 152 
Row N % 0.0% 1.3% 14.5% 36.8% 45.4% 2.0% 100.0% 
The principal of this school is very supportive of 
parents and the role we play in our children's 
education 
Count 2 2 31 54 60 2 151 
Row N % 1.3% 1.3% 20.5% 35.8% 39.7% 1.3% 100.0% 
This school encourages feedback from me as a 
member of the school community 
Count 3 13 33 62 38 1 150 
Row N % 2.0% 8.7% 22.0% 41.3% 25.3% 0.7% 100.0% 
My child's school offers positive parenting 
courses/information that helps me support my 
child's learning. 
Count 2 12 27 73 29 7 150 
Row N % 1.3% 8.0% 18.0% 48.7% 19.3% 4.7% 100.0% 
Teachers at this school help me to support my 
child's learning 
Count 4 16 43 63 20 3 149 
Row N % 2.7% 10.7% 28.9% 42.3% 13.4% 2.0% 100.0% 
Parents and teachers at this school think of each 
other as partners in educating our children 
Count 4 10 48 57 29 2 150 
Row N % 2.7% 6.7% 32.0% 38.0% 19.3% 1.3% 100.0% 
My child's teacher(s) pay attention to my 
suggestions about my child's learning 
Count 0 12 53 30 12 43 150 
Row N % 0.0% 8.0% 35.3% 20.0% 8.0% 28.7% 100.0% 
Teachers at this school encourage my family to 
contribute to my child's learning goals 
Count 5 21 41 57 21 3 148 
Row N % 3.4% 14.2% 27.7% 38.5% 14.2% 2.0% 100.0% 
This school provides sufficient opportunities and 
time to build a trusting relationship with me 
Count 6 30 43 45 22 2 148 
Row N % 4.1% 20.3% 29.1% 30.4% 14.9% 1.4% 100.0% 
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Parent survey responses, by school 
School:    
 1 Strongly disagree 2 Disagree 3 Neutral 4 Agree 5 Strongly agree 6 N/A Total 
Teachers at school work closely with me to meet my 
child's learning needs 
Count 6 37 56 21 11 15 146 
Row N % 4.1% 25.3% 38.4% 14.4% 7.5% 10.3% 100.0% 
The school gives me helpful information about 
resources that I can use to support my child's 
learning 
Count 3 28 39 50 22 5 147 
Row N % 2.0% 19.0% 26.5% 34.0% 15.0% 3.4% 100.0% 
I often don't understand the 
work/projects/assignments given to my child 
Count 12 72 31 25 6 1 147 
Row N % 8.2% 49.0% 21.1% 17.0% 4.1% 0.7% 100.0% 
I know how to help my child do well at school Count 2 17 34 79 15 0 147 
Row N % 1.4% 11.6% 23.1% 53.7% 10.2% 0.0% 100.0% 
As a parent I have little or no impact on my child's 
academic success 
Count 58 68 14 6 0 0 146 
Row N % 39.7% 46.6% 9.6% 4.1% 0.0% 0.0% 100.0% 
I enjoy talking to my child about what they are 
learning at school and how it applies to the real 
world 
Count 2 1 6 55 82 0 146 
Row N % 1.4% 0.7% 4.1% 37.7% 56.2% 0.0% 100.0% 
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Parent survey responses on Item 30, by school 
School:    
 
1 totally the parents' 
responsibility 
2 mostly the parents' 
responsibility 
3 equal responsibility 
between the parents 
and teachers 
4 mostly the 
teacher's 
responsibility 
5 totally the 
teacher's 
responsibility Total 
A child's education is Count 0 12 116 19 0 147 
Row N % 0.0% 8.2% 78.9% 12.9% 0.0% 100.0% 
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Teacher survey responses, by school 
School:    
 1 Strongly disagree 2 Disagree 3 Neutral 4 Agree 5 Strongly agree 6 N/A Total 
This school gives parents clear information on how 
children are getting on 
Count 0 0 0 14 4 0 18 
Row N % 0.0% 0.0% 0.0% 77.8% 22.2% 0.0% 100.0% 
This school provides parents with timely information 
about their children's learning and progress 
Count 0 0 2 12 4 0 18 
Row N % 0.0% 0.0% 11.1% 66.7% 22.2% 0.0% 100.0% 
Teachers at this school respond in a timely manner to 
parents' inquiries 
Count 0 0 0 8 10 0 18 
Row N % 0.0% 0.0% 0.0% 44.4% 55.6% 0.0% 100.0% 
I understand my school's policy/approach to engaging 
with parents to support their children's learning 
outcomes 
Count 0 1 1 10 6 0 18 
Row N % 0.0% 5.6% 5.6% 55.6% 33.3% 0.0% 100.0% 
I am confident that I have the cultural competencies 
to engage with families from diverse backgrounds 
Count 0 1 2 9 6 0 18 
Row N % 0.0% 5.6% 11.1% 50.0% 33.3% 0.0% 100.0% 
I am confident that I have the cultural competency to 
engage with families of Aboriginal or Torres Strait 
Islander background 
Count 0 3 3 9 3 0 18 
Row N % 0.0% 16.7% 16.7% 50.0% 16.7% 0.0% 100.0% 
I believe that it is my role to communicate with 
parents about their children's progress 
Count 1 0 0 6 9 0 16 
Row N % 6.3% 0.0% 0.0% 37.5% 56.3% 0.0% 100.0% 
This school provides clear and easy to access 
opportunities for two-way communication of 
information between teachers and parents 
Count 0 0 2 10 4 0 16 
Row N % 0.0% 0.0% 12.5% 62.5% 25.0% 0.0% 100.0% 
Parents are greeted warmly when they contact the 
school 
Count 0 0 0 6 10 0 16 
Row N % 0.0% 0.0% 0.0% 37.5% 62.5% 0.0% 100.0% 
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Teacher survey responses, by school 
School:    
 1 Strongly disagree 2 Disagree 3 Neutral 4 Agree 5 Strongly agree 6 N/A Total 
Parents are greeted warmly when they visit the 
school 
Count 0 0 0 5 11 0 16 
Row N % 0.0% 0.0% 0.0% 31.3% 68.8% 0.0% 100.0% 
The principal of this school is very supportive of 
parents and the role they play in their children's 
education 
Count 0 0 0 3 12 0 15 
Row N % 0.0% 0.0% 0.0% 20.0% 80.0% 0.0% 100.0% 
This school encourages feedback from parents and 
the wider school community 
Count 0 0 0 8 8 0 16 
Row N % 0.0% 0.0% 0.0% 50.0% 50.0% 0.0% 100.0% 
Parents are invited to engage with their children's 
learning at the school 
Count 0 0 5 5 6 0 16 
Row N % 0.0% 0.0% 31.3% 31.3% 37.5% 0.0% 100.0% 
This school offers positive parenting 
courses/information that can help families support 
their children's learning 
Count 0 0 5 7 3 1 16 
Row N % 0.0% 0.0% 31.3% 43.8% 18.8% 6.3% 100.0% 
I work hard to build trusting relationships with the 
families of my students 
Count 0 0 3 8 5 0 16 
Row N % 0.0% 0.0% 18.8% 50.0% 31.3% 0.0% 100.0% 
As a teacher, I am confident I know how to help 
parents support their children's learning 
Count 0 0 0 9 6 1 16 
Row N % 0.0% 0.0% 0.0% 56.3% 37.5% 6.3% 100.0% 
I feel confident in my ability to build effective 
relationships with the families of the children I teach 
Count 0 0 0 10 6 0 16 
Row N % 0.0% 0.0% 0.0% 62.5% 37.5% 0.0% 100.0% 
Teachers at this school work with parents to discuss 
their children's individual needs 
Count 0 0 3 10 3 0 16 
Row N % 0.0% 0.0% 18.8% 62.5% 18.8% 0.0% 100.0% 
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Teacher survey responses, by school 
School:    
 1 Strongly disagree 2 Disagree 3 Neutral 4 Agree 5 Strongly agree 6 N/A Total 
This school discusses the parent engagement 
expectations required of staff on a regular basis 
Count 0 3 7 5 0 1 16 
Row N % 0.0% 18.8% 43.8% 31.3% 0.0% 6.3% 100.0% 
Teachers at this school encourage parents to 
contribute to their children's learning goals 
Count 0 1 7 7 1 0 16 
Row N % 0.0% 6.3% 43.8% 43.8% 6.3% 0.0% 100.0% 
Most parents understand the 
work/projects/assignments I give to their children 
Count 0 4 5 3 2 1 15 
Row N % 0.0% 26.7% 33.3% 20.0% 13.3% 6.7% 100.0% 
Most parents of the children that I teach know how to 
support their children's learning 
Count 0 1 1 12 0 1 15 
Row N % 0.0% 6.7% 6.7% 80.0% 0.0% 6.7% 100.0% 
Parents pay attention to my suggestions about how 
they can help or support their children's learning 
Count 0 0 0 11 4 0 15 
Row N % 0.0% 0.0% 0.0% 73.3% 26.7% 0.0% 100.0% 
Most parents of the children I teach reinforce at 
home what their children learn in class 
Count 0 1 6 7 0 1 15 
Row N % 0.0% 6.7% 40.0% 46.7% 0.0% 6.7% 100.0% 
Teachers at this school give parents practical 
information they can use at home to support their 
children's learning 
Count 0 1 2 11 1 0 15 
Row N % 0.0% 6.7% 13.3% 73.3% 6.7% 0.0% 100.0% 
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Teacher survey responses on Item 24, by school 
School:    
 
1 Totally the parents' 
responsibility 
2 Mostly the parents' 
responsibility 
3 Equal responsibility 
between parents and 
teachers 
4 Mostly the 
teacher's 
responsibility 
5 Totally the 
teacher's 
responsibility Total 
A child's education is: Count 0 0 13 2 0 15 
Row N % 0.0% 0.0% 86.7% 13.3% 0.0% 100.0% 
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The following comments were received from schools after provision of the summary tables: 
• Thank you for sending our results through. We will reflect on them at an upcoming 
leadership meeting and determine our celebrations and possible areas for 
improvement. 
• Thank you so much. I am thrilled so many parents responded - especially as we only 
used social Media and text messaging to advise. 
• We will look forward to reading much more closely. 
• Thank you for this. Sorry that we couldn’t get more involvement but cyclones tend 
to do that. Have a wonderful day… (From our NT school) 
• Great thanks. Be good if you did again next year but I guess it could be a different 
cohort? Thanks for that, I would be interested in your overall findings too.  
• Thank you for providing this valuable data.  I look forward to seeing the full report. 
• Many thanks for passing on the family engagement survey results to *****.  She has 
also passed it onto me as Director of School Community. This has provided so very 
valuable data for us to work with. I wondered if there is any possibility that the data 
is available as an excel spreadsheet as well as the PDF so we are able to sort the data 
in various ways? Many thanks again. (Resent the data in an excel sheet) 
• Thank you so much for this data.  I am very happy that our parents and staff 
participated in the survey. The data will be helpful for us to plan strategically and 
work with our cluster schools.  Thanks again 
• Thanks, much appreciated. 
• Thank you very much.  We will have a look at the results. 
